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CHAPTER I 
STAT:BMENT OF THE PROBLEM AND 
DEFINITION OF TERMS 
The problem ot this study is to determine the present 
status ot business-teacher education in the Negro degree-
granting institutions in the United States tor the purpose ot 
evaluating the curricula and recommending improvements which 
seem to be warranted. 
Colleges, as well as secondary schools, tor Negroes have 
encountered many difficulties in developing programs of business 
education. The dearth of Negro-owned or operated businesses 
and the almost impossibility of Negroes to obtain employment in 
the so-called white-collar positions have discouraged Negro 
educators and administrators from establishing business depart-
ments in their collegiate and secondary schools. Even today 
there is still considerable doubt as to the efficacy of business 
education programs for Negroes. The organization of business-
teacher education curricula has consequently received little 
encouragement or attention. It is believed a number of schools 
that have attempted to prepare business teachers have turned 
out, and continue to do so, poorly selected and narrowly 
educated teachers who go into high school and college business 
departments with little conception ot the social and economic 
problems confronting the students whom they teach. 
It is the purpose ot this study to: 
1. Determine the status ot business-teacher 
education in Negro degree-granting 
institutions. 
2. Show the need tor more thoroughly and 
competently educated Negro teachers 
ot business subjects. 
3. On the basis ot -these findings, recommend 
changes in the curricula that seem to be 
warranted. 
DEFINITION OF TERMS USED 
In order that there may be general understanding ot the 
terms used, the following definitions will be used throughout 
this study. All definitions were taken from the Dictionary ot 
Edu~ation.l 
. . . . 
Degree-Granting Institution: An institution ot higher 
education empowered to confer degrees. 
Business Education: Education in those phases ot business 
that concern every member ot organized society and specialized 
instruction tor those who wish to become wage earners in speci-
fied occupations. 
Student Teaching: Teaching activities that are systemati-
cally varied and increased in difficulty tor the gradual induc-
tion ot the student teacher into teaching. 
1Good, Carter v. Dictionary ot Education. New York, McGraw-
Hill Book Company, Inc. 1945. 
2 
General Education: A broad type of education aimed at 
developing attitudes, abilities, and behavior considered desir-
able by society but not necessa~y in preparing the learner for 
specific types of vocation or avocational pursuits. 
Skill Subjects: A skill subject is one in which the 
acquisition of special vocational or business skills is the 
chief aim. 
Methods Course: A course in how to teach a particular 
subject; sometimes called a special methods course • 
. . . 
Course: Organized subject matter in which instruction is 
offered within a given time and for which credit toward gradua-
tion or certification is usually given. 
Curriculum: A systematic group of courses or sequences of 
subjects required for graduation or certification in a major 
field of study. 
Teacher-education in the field of business has had a com-
paratively short history as compared to the more traditional 
subject-matter areas. Runkle found that as recently as 1922 
only thirty-seven schools offered courses for the training of 
business teachers.! In 1929 Graham made a catalog study of 
commercial teacher-training in 685 degree-granting institutions 
!Runkle, R. D. "The Training Received by Commercial Teachers." 
The Vocational Education Magazine. April 1923. P. 583. 
3 
j in the United States having departments or schools of educa-
tion.1 
Thirty per cent of these institutions did 
not offer commercial courses, and only 
twenty per cent offered commercial teacher 
training. 
The first strong demand tor business teachers came immedi-
ately upon the entrance of the United States in World War I. 
It became necessary for large numbers of women to replace men 
in stores, offices, and industrial plants; consequently, the 
demand for trained help was greatly stimulated. This demand 
resulted in a rapid and expansive enrollment of students in 
business subjects on the secondary-school level. Up to this 
time, the private business school had supplied most of the 
office workers for business and industry. Knepper gives a very 
graphic picture of the conditions that caused the subsequent 
demand for business teachers:·2 
The growth of business education in high 
schools from 1893 to 1917 is very great 
indeed. In 1893 there were a few more 
than 15,000 pupils in high school pursuing 
business education. For 1916-17, the 
Commissioner's report showed that 2,844 
public schools had 243,185 students taking 
business subjects. This represents a gain 
of 1500% in 24 years. The most remarkable 
feature of business education in the secondary 
schools for the period wa~ the growth. 
lGraham, .Jessie. The Present Status. of Commercial Teacher . 
Training in the Degree-Granting Institutions of the United 
States. Unpublished Master's Thesis. University of 
Southern California. 1929. P. 31 
2Knepper, .Edwin G. History of Business Education in the United 
States. P. 124 
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At the turn of the twentieth century, normal schools made 
small provisions for business education, as well as the newly 
established endowed institution. In 1898 Drexel Institute of 
Art, Science, and Industry at Philadelphia and Simmons College 
at Boston made provisions for a commercial normal course "to 
prepare young men and young women for positions as commercial 
teachers."1 This brief history of business education in the 
United States has reflected that educational practices are 
influenced by social and economic conditions. 
The need for Negro business teachers started at approxi-
mately the same time. Labor conditions during World War I 
caused the Negro to leave the farm and migrate to the cities 
with the hope of obtaining jobs in industry. During this 
period vocational skill courses in business were introduced 
into the curricula of Negro schools. In a study made by Oa.k2 
of the business education programs of Negro colleges, it was 
found that in 1926 only six Negro colleges offered business 
courses leading to a degree. 
The vocational curricular offerings for Negroes have been 
severely criticized. Tonne3 points out that the success of the 
- .. 
lKnepper, :E:.dwin G. History of Business Education in the United 
States. P. 115. 
2oak, ·v • . V • . "Business . Education and the Negro." Journal of 
Negro Education. Volume VII, No.3. 1938. - P. 49. 
3Tonne, H. A. Business Education Basic Principles and Trends. 
P. 30'7. 
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educational process depends, in large measure, upon the teacher. 
Because of the retardation of most Negro schools, it logically 
follows that Negro teachers, who are -to undertake so important 
a task, must be thoroughly and adequately prepared. Many 
teachers of business education have not been prepared to teach 
business subjects in their full significance. As a result, 
their attempts to teach the vocational skills of business and 
general business education have been far from successful. 
Thompson also believes that the responsibility rests with the 
teacher:l 
Probably the most crucial point at which 
improvement can .be and needs to be made in 
the Negro separate school is the teacher. 
Not only are there too few teachers to man 
properly the Negro separate school, but 
the quality and quantity of the training 
which they possess are woefully inadequate 
for the task they are supposed to perform. 
The programs of vocational education in schools for Negroes ~ 
as is perhaps generally true, have often neglected to provide 
orientation in the social and economic situations their students 
will encounter upon leaving school. In this connection 
Thompson says: 2 
1-
Most Negroes are going to be workers and the 
teacher in the Negro school must not only 
recognize this fact, but most appreciate the 
further fact that even more important than 
l lThompson, c. H. "The Status of Education Of and For the 
in the American Social Order." The Journal of Negro 
Education. Volume Vlt!, No. 3. 1939. P. 503. 
2rbid. P. 506. 
Negro 
6 
providing for the purely technical 
requirements of the modern occupational 
world is the task of the socialization 
of the worker. The lack of social 
understanding is responsible for most 
failures, and especially is this true 
of Negroes. The training should be that 
which is necessary for the student and 
future worker to understand the social 
and economic life he is destined to enter. 
The above quotation further augments the belief that the 
responsibility of the deficiencies that are apparent in our 
educational program rests heavily on the teacher. 
Negroes, like any other group, need a better business 
understanding, how to get along with fellow workers, and more 
skill in buying, spending, and in budgetary practices. The 
mission of business education is to provide all students with 
an understanding of business in order to fit them for a society 
in which business is one of the great social forces. It log-
ically follows that general business education should be 
included in the courses of study of all students. 
General business education can improve the economic life 
of students in two ways:l 
1. by giving them the requisite knowledge to 
enable them to purchase intelligently the 
services and gpods that business offers them 
for their own consumption or use, and by 
developing a better understanding of busi-
ness relationships; and 
2. by making students aware of the weaknesses 
in our methods of conducting business and 
offering some suggestions for improvement. 
!Tonne, H. A. Business Education Basic Principles and Trends. 
i: • ......... 
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Hypps believes, "The inadequacies in business education 
and experiences that have existed in the political, educational 
and social environment of Negroes have constituted major 
barriers to their economic achievements and corresponding civic 
contributions." 1 
Economic literacy is a large factor in general education. 
Most educators agree that the secondary school should help the 
student in his personal living as well as prepare him with 
skills and knowledges necessary for the intelligent handling of 
day-to-day business transactions. Any request for a review of 
the Negro's business and economic problems as a basis for edu-
cational planning is usually met with the invariable response 
that there is no difference between the business and economic 
problems of Negroes and those of any other racial group. 
Billett gives further evidence that business education 
should be included in the general educational program of all 
secondary schools: 2 
It is a matter of real concern to all workers 
in secondary education that the kinds of experi-
ences which can be provided only in well-planned 
courses representing industry and business are 
commonly omitted from the general education of 
most youth in the junior- and senior-high-
school grades. The inevitable result is a new 
generation lacking in many important concepts, 
skills, and resultant ideals, attitudes, and 
appreciations which are badly needed. 
. . . . . 
lHypps, Irene c. Changes in Business Attitudes and Activities 
of the Negro in the United States Since 1619. Unpublished 
Thesis. New York University. 1943. P. 14. 
. . . . . . 
8 
2Billett, Roy 0. Fundamentals of Secondary-School Teaching. P. 376. 
The teacher-education institutions tor Negroes should 
accept the responsibility for truly educating, not merely train-
ing, teachers of business subjects who are competent not only 
in the technical phases of their profession but also in their 
fundamental understanding of the social and economic environment 
in which their students must seek vocational adjustment. 
Graham says: 1 
Because of the trend toward the requirement 
of more social-business subjects, the prospec-
tive teacher should be prepared to teach 
these subjects in addition to the technical-
business courses. 
Business education for vocational purposes is today more 
meaningfUl for Negroes. It is now possible for Negroes to 
secure employment in business hous.es and industries that have 
heretofore been closed to them. They are now in direct com-
petition with workers of other racial groups for jobs in which 
vocational competency is required for initial employment. In 
the so-called white-collar jobs, Negroes are finding employment 
in substantial numbers. Positions have been opened to clerks, 
stenographers, and accountants. Embree reports the trend in 
very gratifying terms: 2 
The New Deal has followed a most liberal 
policy in employing citizens without regard 
to race, creed, or color. The number of 
Negroes in government employment throughout 
.the country, chiefly in Post Office civil 
lGraham, Jessie. The .Present Status -of Commercial Teacher 
Training in the Degree-Granting Institutions or the united 
States. Unpublished Master's Thesis. University of 
Southern California. 1929. P. ?5. 
2Embree, Edwin R. Brown Americans. P. 117. 
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service jobs, grew from 57,000 in 1930 
to over 150,000 in 1940 and, with the 
enlarged services demanded by the 
Second World War, is steadily increas-
ing. Eleven per cent of the Social 
Security Board's employees are Negro, 
83 per cent of them listed under cler-
ical, administrative, or fiscal 
classifications. 
Many Negro educators and leaders increasingly express the 
view that Negro youth should be urged to prepare for skilled 
occupations, even though they are not being employed in such 
occupations at the present time. These leaders believe that 
eventually the time will come when Negroes will have equal 
opportunity for employment in all types of occupations, and if 
they avail themselves of the training now employment will come 
sooner. The Committee on Fair Employment Practice has held 
hearings throughout the country and done much to open doors 
formerly closed to Negro workers. Its career, however, has 
been somewhat checkered since it has not had real authority. 
According to Embree:l 
Many firms have simply refused to comply 
with its directives. Six months after 
the President's Order, the United States 
Employment Service polled several hundred 
holders of defense contracts throughout 
the country on the number of new jobs to 
be expected during the next six months and 
the number for which qualified Negro 
applicants would be considered. Out of 
282,245 prospective job openings, 144,583 
or 51 per cent were absolutely barred to 
Negroes, regardless of qualifications, 
while only half of the remainder were open to 
them .without reservations. 
1Embree, Edwin R. Brown Americans. P. 118. 
10 
In spite of the existence of such practices, qualified 
Negroes are finding employment in the larger business houses. 
Though the number is relatively small, it is large enough to 
warrant vocational training in business education. It is the 
responsibility of business teachers to guide their students 
into those fields of vocational business education where 
opportunities for employment exist. Graham feels that the 
prospective teacher should be aware of the results of occupa-
tional studies and job analyses so that he may have a part in 
the construction of differentiated curricula suitable to the 
demands of business. 1 
Cameron made a survey of twelve Negro southern high school 
in 1941 and recorded the fact that those which did offer busi-
ness courses, "still trained 545 bookkeepers to every 43 
salesmen and 443 as typists and in shorthand as compared with 
only 28 in business principles." 2 
The over-emphasis of the skill subjects, which leads to 
the corresponding neglect of socio-economic subjects, has 
proved a serious handicap to many Negro youth in our world of 
work. They have been criticized for their lack of understandin 
in how t.o work with people. Most failures have been due to 
aster's T 
1929. P. 
2cameron, Norman • . "Business Education in Negro Public High 
Schools." Modern Business Education. March 1941. P. 11. 
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the lack of social understanding. Illustrative in this regard 
is the comment made by Caliver:l 
In 10 public colleges offering vocational 
courses for Negroes, only 8 persons were 
registered in the courses on labor problems. 
Judging the content by the titles of the 
courses, there is an apparent lack of 
interest in problems relating to employee-
employer relationships and the principles 
governing modern economic development. 
Negroes are being replaced by Europeans in their historic 
service occupations, and they are rapidly moving into the newer 
mechanical industries. Embree 2 declares that the recognition 
of organized labor, and subsequent affiliation with labor 
unions, has been the Negro's greatest advance in the last decade ~ 
This new trend in Negro labor represents an opportunity for 
Negro workers to become "an integral part of the great body of 
organized labor and thereby advance their eoono.mic status as 
has never been possible before. 
If harmonious relations are to be maintained between 
employee and employer, both should recognize their mutual rela-
tionship and cooperate to promote desirable conditions. All 
workers should have an intelligent understanding of workmen's 
compensation laws, unemployment insurance, and other fundamental 
issues concerning labor economics. 
lcaliver, Ambrose. "The Education Of The Negro · rn The American 
Social Order." .The Journal of Negro Education. Volume XV, 
No. 2. 1946 •. - P. 67-68. 
2Embree, Edwin. Brown Americans. P. 69. 
12 
Negro leaders and educators express two points of view 
concerning Negro owned and operated business enterprises. Some 
feel that the opportunities for the Negro to serve his own 
people are boundless. In large metropolitan areas, due to 
racial and inter-racial attitudes, a residential pattern has 
developed in these communities that in the main has resulted 
in the concentration of Negroes in separate localities. These 
areas possess a relatively large purchasing power, the majority 
of which is channeled into consumer and service enterprises. 
Available statistical information reveals that only a small 
proportion of businesses in these centers are conducted by 
Negro proprietors. Forty per cent of the total Negro popula-
tion resides in urban communities, and Nichols and Pierce 
believe:l 
The economic necessity of the Negro makes 
it imperative that this business capacity 
be recognized and used as a basis for the 
expansion of businesses owned and adminis-
tered by Negroes. Included in the gains 
through a growth of businesses conducted 
by Negroes would be the development of - job 
opportunities. This would be an important 
contribution. 
Negroes have made little progress in business, and those 
that have been successful have been the exception. The largest 
of the present businesses of Negroes are defensive, race-
service enterprises. Insurance organizations are the most 
!Nichols and Pierce. "Negro Business and Business Educa~ion." 
The Journal of Negro Education. Volume XIV, No. 1. 1945. 
P. 103. 
13 
heavily capitalized. Real estate selling and management has 
flourished with Negro migration to urban centers. In 1940 
Negroes operated twelve banks.l Many Negro leaders have 
expressed the idea that all Negroes consider it their inescap-
able duty to support Negro business by their patronage. 
The ineffectiveness of the Negro's attempt to establish 
and to conduct business enterprises would seem well documented. 
Long takes a realistic view of the situation: 2 
We can well assume that Negro business will 
not solve his economic problems without 
conceding that Negro businesses, even though 
small, when properly conducted will not 
ameliorate his condition. Nor does it seem 
necessary to concede that Negro business of 
our time has failed even mainly on account 
of lack of capital. It is more likely that 
it fails because of the lack of cultivated 
business sense involving those attractive 
amenities which make one prefer to trade in 
one establishment to another, and of a cer-
tain efficiency which is necessary to all 
unmonopolized areas of competition. 
Other Negro leaders and educators feel that the lite of 
racial business untertakings on any major scale is still pre-
carious. For this reason, they feel that the Negro should not 
establish business enterprises as an attempt to serve his own 
people. Bunch says in this connection, "The hope for the 
salvation of the Negro masses by the erection of black business 
within the walls of white capitalism is clearly tutile." 3 
lEmbree, Edwin. Brown Americans. P. 128 
2Long, Howard. ''The Economic Position of the American Negro." 
The Journal -of Negro Education. Volume VIII. ~939. P. 440. 
3Bunch, R. J. "The .Economic Position of the American Negro." 
14 
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Bunch goes on to describe the status of Negro business enter-
prises as follows: 1 
Negro businesses struggle in poverty-
stricken Negro ghettos and are inevitably 
undernourished. And they must remain 
so. They exist only on the sufferance 
of that dominant white business world 
which controls credit, basic industry, 
and the state. The appeal which Negro 
business makes for the support of Negroes 
is a racial one, viz., that the race can 
advance only through economic unity. 
The leaders that express this point of view believe that 
the problems involved in a separate Negro economy are insur-
mountable. Lewis2 believes that in terms of a genuine develop-
ment of "black capitalism" only a few individuals have benefite • 
He also feels that those who control large aggregations of 
capital, which excludes the Negro, control our modern economic 
system. 
While the needs of the Negro in business education are 
similar, and in many oases identical, to the needs of any other 
racial group, there are still needs that are peculiar to the 
Negro. Most Negroes are classified among the lower-income 
groups. LaFarge points out clearly that:3 
From the small earnings and consuming 
power, one deduces the heavy loss to the 
nation's economy which is inflicted by 
a continued poverty ration for the average 
Negro family. 
lBunch, R. J. "The Economic Position of the American Negro." 
The Journal of Negro Education. Volume VIII. 1939. P. 542 
2Lewis, E. E. "The Economic Position of the American Negro." 
The Journal . of Negro Education. Volume VIII. 1939. P. 446 • 
. . 
_ohn--Th.e~a_o_e_Q.q_e__stiQn and the Negro. P. 123. 3 
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Their economic conditions can be greatly improved by wise 
spending, careful management of their income, and the reduction 
of unwarranted expenditures. Wider recognition of the value of 
business education and its vital contribution to general educa-
tion is extremely desirable. Negro educators and administrators 
should provide every opportunity for Negro youth to become 
economically literate and socially adjusted. 
DELIMITATION OF THE PROBLEM 
The scope of this study will be confined to those states 
in the United States where separate facilities are maintained 
for the preparation of Negro teachers. In nineteen states and 
the District of Columbia separate schools for white and Negro 
pupils are legally mandatory; in three states they are permis-
sive; in twelve states separate schools are prohibited by 
constitutional or statutory enactments; and in fourteen states 
the law is silent on the question, which has the effect of 
prohibition. 
16 
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CHAPTER II 
A DIGEST OF RELATED LITERA'IURE IN THE FIELD 
Investigation of all available material revealed a paucity 
of research in business-teacher education for Negroes. Although 
there is need for research in the various areas of education 
for Negroes, the need is particularly acute in business educa-
tion. Research studies would give impetus to the development 
of more adequate programs and elevate the standards of the 
preparation of business teachers. 
Harris made a study described as an investigation of 
teachers' social information about their school communities 
and the relationship of this knowledge to that of their pupils. 
It was concluded that the understanding teachers have of the 
communities in which they teach is in direct relationship with 
their pupils' social knowledge and adjustment. 
Harris ~ecommended:l 
It is possible to extend the general course 
in economics now offered in all elementary 
teacher-training institutions to include 
economic phases ·with special reference to 
the Negro in St. Louis, such as the financial 
status of ·Negro fairi.ilies, loc-al voc·ations 
and wages, · budget-making in these families, 
plans for saving money, and practices in buying. 
1Harris, Ruth M. Teachers' Social Knowledge And Its Relation 
To Pupils' Resfo:nses. Contributions to Education No. 816. 
Bureau of Publ cations. Teachers College, Columbia 
University. 1941. P. 64. 
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McAllister collected data to be used as a basis for deter-
mining the teacher training needs of the Negro public schools 
in Louisiana. It was pointed out that the citizenry of the 
state included the Negro; therefore, if the citizenry is to be 
improved, the Negro must be better educated. Among the specific 
needs in the preparation of Negro teachers, McAllister 
suggested: 1 
A program of teacher training must meet the 
needs of the students who are being trained. 
The social customs of the South, the economic 
conditions, and the social heritage of the 
Negro partly determine the needs of the. 
teacher who is to be trained. 
A survey was made by Long of the public secondary education 
for Negroes in North Carolina. He found that the greatest need 
of the teachers was capable and sympathetic supervision. The 
investigation revealed that most of the principals taught half 
or more than half of the school day, leaving little time for 
administrative and supervisory duties. Long's survey showed: 2 
With no more than a half-dozen exceptions, the 
teachers in the 15 schools visited were well 
trained in subject matter. Their chief short-
coming as individuals was apparently their lack 
of professional training in education. As a 
group they have barely fulfilled professional 
requirements for certification. Such pro-
fessional study as they have done has apparently 
been carried on in hit-and-miss fashion, for 
there were no signs other than courses in 
Methods of Teaching that teachers had been 
subjected to a carefully planned program of 
professional training. 
!McAllister, Jane. The Training of Negro Teachers in Louisiana. 
Contributions to Education No. 364. Bureau of Publicatlonsjl1 
~ Teachers College, Columbia University. 1929. P. 34. 
=====!l=EI=> ot.,.~.oJ.-1-.,-is ~1bS._EMl.o..ndru;y:=Ed.uc..ati.Qn-f..o.~-egr.o.e.s__in ! 
North Carolina. Contributions to Education No. 529. Burea~l 
of Publications Teachers C0llege ~ Columbia University. 1931
1
2. 
P. 107-108. I 
,, 
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By an analysis of the catalogs of the various members of 
the National Association of Business Teacher Training Institu-
tions for the years 1928 and 1938, Shields found that there had 
been slight change in the field of business-teacher training. 
To obtain additional information, he wrote to the deans and 
presidents of the member colleges. Five key questions were 
asked: 1 
1. What has been the most important single 
change in your business teacher-training 
program in the last decade? 
2. What changes would you like to undertake 
in this program? 
3. What appears to you to be the greatest 
barrier toward improvement and advance 
in business teacher training? 
4. Has the Association aided you in raising 
standards in business teacher training? 
5. In what direction do you believe the 
Association could aid your program? 
In answer to the first question, most replies favored a 
reorganized curriculum. Characteristic of the replies from 
these administrators were the following: reorganize the 
curriculum in general, broaden the curriculum with emphasis on 
economics and consumer education; up-grade the work to the 
graduate level, and increased specialization in the teacher-
training program to include fields other than secretarial work. 
19 
lshields, H. G. "An Evaluation of Changes in Commercial ·Teacher~ 
Training programs from 1928-1938." National Association 
of Commercial Teacher-Training Institutions. Bulletin No. 1. 
July, 1939. P.9. · 
I 
II 
The second quest~~n was answered with a general desire to 
develop a joint program between the school of business and the 
school of education. An increased tie-up between methods 
courses and supervision of practice teaching was suggested in 
many of the answers. 
Administrative problems seemed to be the chief barrier 
toward improvement and advance in business-teacher training. 
Only eleven persons answered the fourth question. It was 
concerned with raising standards in business-teacher education. 
Approximately fifty per cent felt the National Association of 
Business Teacher Training Institutions had not aided them. 
The last question yielded a number of suggestions. The 
problem of higher standards and uniform requirements, however, 
dominated the list of suggestions. 
The Research Commission directed a cooperative and critical 
study of business teacher-training practices and problems. 
Studies were made in three separate areas of business-teacher 
training. Lessenberry collected data on Curriculum Practices 
and Problems of Business Teacher Training Institutions. 
Questionnaires were sent to forty members of the National 
Association of Business Teacher Training Institutions, from 
which thirty-six replies were received. 
It was found that in the teacher's colleges subject matter 
courses were taught almost exclusively in the business educa-
tion department. There was no agreement in the liberal arts 
colleges and universities; general confusion was reflected in 
I 
J 
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their answers. The following are the reasons given by the 
teacher's colleges for offering subject matter courses in the 
business education department:! 
1. Nature of the work justifies it. 
2. Instructors are better prepared to 
teach them. 
3. Commercial teacher is conversant 
with subject matter courses. 
4. There is where the qualified teachers 
are. 
5. Special training in field. 
6. The people trained for this work are 
in the Commercial Education Department. 
An education faculty cannot specialize 
in all fields. 
7. Better prepared for the work. 
Twenty-four scheols reported that their students were 
expected to be prepared to teach other subjects as well as 
business subjects. Ten schools reported that students were not 
expected to have more than one major and one minor field of 
study. 
Almost fifty per cent of the schools felt the four-year 
program should be essentially professional. Twenty-five per 
cent were in favor of a combination of liberal arts and pro-
fessional _education. 
A wide range of answers were received in connection with 
student teaching requirements. The answers were stated in some 
1Lessenberry, D. D. Curriculum Practices and Problems of 
Businas_s_T_e_acl:Le-~Tr.aininn Inat Lt__ut_i___o___n_s • National 
Association of Business Teacher Training Institutions 
Bulletin No. 6. February 1935. P. 5. 
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instances in terms of semester hours and in other eases in 
clock hours. There was obviously misinterpretation of the 
question. 
Tonne recommends general courses of the type offered in 
collegiate schools of business as well as technical subject 
matter to students preparing to teach business subjects: 1 
Their program should include the general 
functions of business, such as banking, 
communication, and marketing with speciali-
zation in one phase of business, such as 
accounting, secretarial service, retailing, 
or the like. The prospective teacher 
should also have significant business 
experience. Certification requirements 
now demand from 42 to 48 hours of credit in 
business subjects. This will probably soon 
be raised to 64 points, or two full years 
of instruction. 
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In regard to the academic background of teachers of busine s 
. 2 
subjects, Tonne states: 
Undoubtedly, from one-third to one-half 
of the time should be devoted to general 
courses. 
The business teacher should be able to 
speak and write English in an educated 
manner; should be aware of the social 
and scientific achievements of mankind; 
should have a sound social and personal 
philosophy, an appreciation of the arts, 
a broad understanding and tolerance of 
humanity; and should be able to get along 
with his fellows. 
!Tonne, H. A. Business Education Basic Principles and Trends. 
P. 307-308. 
2rbid. P. 309. 
In 1929, Graham made a study of business-teacher educatior 
in the United States. Of the 138 institutions that offered 
courses for the preparation of business teachers, only 45 
presented four-year curricula outlined by years. After a 
study of the offerings of these 45 curricula in business-
teacher education and suggestions made by six investigators, 
Graham suggested the following curriculum: 1 
First Semester 
Orientation 
English composition 
Physical or biologi-
cal sciences 
Economic geography 
Physical education 
Electives in business 
subjects 
First Semester 
English literature 
General psyohology 
Physical or biologi-
cal science 
Economics 
Physical education 
Electives in business 
subjects 
YEAR I 
Semester 
Units 
i 
3 
3 
3 
1 
5 
15i 
Second Semester 
Orientation 
English composition 
Physical or biologi-
cal sciences 
History 
Physical education 
Electives in business 
subjects 
YEAR II 
Semester Second Semester Units 
3 Physical or biologi-
2 cal sciences 
3 Economics 
Economic history 
3 Physical education 
1 Electives in business 
4 subjects 
16 
Semester 
Units 
i 
3 
3 
4 
1 
5 
loi 
Semester 
Units 
3 
3 
3 
l 
6 
I6 
1Graham Jessie. The Evolution of Business Education in the 
' . United States and Its Implications for Business-Teacher 
Prefaration. Doctor's Thesis, University of Southern 
Cal1fornia, 1934. P. 80. 
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YEAR III 
First Semester 
Business law 
Business mathematics 
or money and banking 
History of education 
Secondary education 
Principles of business 
education 
Electives in business 
subjects 
Semester 
Units 
3 
2 
2 
2 
2 
6 
Second Semester 
Business law 
Educational psy-
chology 
Extracurriculum 
activities 
Tests in business 
education 
Business curriculum. 
Business participa-
tion (no credit) 
Free Electives 
YEAR IV 
First ·semester Semester . . 
Business organization 
Offioe practice 
General methods in 
business education 
Special methods in 
teaching business 
subjects 
Principles and philoso-
phy of education 
Educational sociology 
Free Electives 
Units 
3 
2 
2 
2 
2 
. 2 
3 
I6 
Second Semester 
Political science 
Research in business 
education 
Practice teaching 
Free Electives 
Semester 
Units 
3 
2 
2 
2 
2 
Semester 
Units 
2 
2 
5 
7 
I"6 
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Shover's study, Suggested Programs for Commercial Teacher-
Training Institutions, grew out of a general investigation of 
the status of the professional training offered to commercial 
teachers by teacher-training institutions of the United States. 
In devising the curricular program, Shover made provisions 
for training in accordance with the social-business, consumer-
business, and vocational business objectives of' secondary 
business education. Specialized training was reserved chiefly 
for graduate work. Subject .combinations which commercial 
teachers are required to teach were considered, and sufficient 
electives were provided in the curriculum to allow a teacher to 
secure adequate training for teaching the social sciences, 
mathematics, English, science, or other subjects in combination 
with the business subjects. 
Shover classified the curricular requirements into gen-
eral academic, social studies, education, and commerce. The 
courses recommended under each of the four divisions are listed 
below:l 
General Academic 
English 
Mathematics, of 
which three hours 
is Business Math 
Science 
Electives 
Hours 
9 
6 
6 . 
6 
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Social Studies 
History 
Sociology 
Political 
Electives 
Science 
Hours 
6 
3 
2 
6 
lshover, William. Suggested Prosram for Commercial Teacher-
Training Institutions. Doctor's Thesis, State University 
of Iowa. August 1937. P. 8-9. 
I 
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I 
ll 
Education 
Hours 
General Psychology 3 
Educational Psychology 3 
Practice Teaching 3 
Tests and Measurements 3 
Extracurricular Activities 2 
Vocational Guidance 2 
Administration and 3 
Supervision of 
Commercial Education 
General Methods 3 
Electives 3 
-
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Commerce 
Hours 
·Economics 3 
Accounting 9 
Business Law 3 
Business Organize- 3 
tion 
Money and Banking 3 
Finance 3 
Commercial or 3 
Economic Geogra-
phy 
Typewriting 4 
Office Management 2 
or Practice 
Business ~xperience 2 
Electives 10 
i5 
The general methods course suggested is confined to 
shorthand, typewriting, and bookkeeping. Some attention would 
also be given to personal typewriting and junior business train 
ing. The elective in education may include commercial educa-
tion or an additional methods course in social science, 
mathematics, English, or science • 
. Ten hours of electives are provided in commerce. This 
permits the student to have specialized training in one of the 
following:l 
A. General Business 
Ten semester hours to be elected from the 
following: 
Transportation 
Business English 
Real Estate 
Advanced Economics 
Marketing 
Industrial Management 
Advertising 
Salesmanship 
Labor Economics 
Advanced Business Law 
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lshover, William. Suggested Program for Commercial Teacher-
- a-k.ra-i-n&=I-n.s"'tll_u,_~_n~__t,o -B..t-e-IInLv_ars j ty=#===== 
of Iowa. August l937. P. 6. 
I !l 
IJ 
I' 
.I 
li 
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B. Accounting 
Ten semester hours to be elected from the 
following: 
Advanced Accounting 
Cost Accounting 
Auditing 
c. Secretarial 
Business Statistics 
Income Tax 
Accounting Theory 
Ten semester hours to be elected from the 
following: 
Shorthand Office Practice 
Secretarial Practice Court Reporting 
D. Marketing and Advertising 
Ten semester hours to be elected from the 
following: 
Salesmanship 
Marketing 
Advertising 
Store Organization 
Retail Buying 
Store Management 
Advanced Economics 
Part-time Selling 
Brady made a study called A Survey of the Relationship 
Between Commerce Programs and Education Programs in Colleges 
and Universities Which Train High School Business Teachers. 
This survey revealed that the location of control of business-
teacher training in universities was placed in most cases in 
the school of education. Colleges, which are member institu-
tions of the National Association of Busine·ss Teacher Training 
-Institutions, evidenced many variations in the location of 
control. The department of business education controlled 
business-teacher training in twenty-five of the twenty-six 
member institutions for which information was available. 
I 
.I 
I 
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Among the recommendations made by Brady to eliminate 
administrative problems that result from questions of juris-
dictional control are: 1 
1. With the increasing demand for teachers 
of business subjects, the control of 
the business-teacher training program 
in universities, colleges, and teachers 
colleges needs to be centralized in 
order that teachers may be trained more 
economically and efficiently. 
2. Because of the fact that conflicting 
views are often found between the 
schools or departments of business 
and education regarding business-
teacher . training, work in this field 
can be developed more efficiently 
where it is organized as an independ~ 
ent department, with a director 
empowered to make final decisions 
after seeking advisory counsel from 
both education and business. 
Troyer and Pace prepared a publication, Evaluation In 
Teacher Education, for the Commission on Teacher Education of 
the American Council On Education. 
It was pointed out that no single formula or program for 
the initial selection of students can serve all institutions 
equally well. In some colleges the selection occurs during 
the freshman year, and in others the selection is not made 
until the junior year. The relationship between the objectives 
and the educational program was stressed. 
1Brady, Mary. ·A Survey . of the Relationships Between Commerce 
Programs and Education Programs in colleges and unlversiti ,s 
for Training High school Business Teachers. National 
Association of Business Teacher Training Institutions. 
Bulletin No. 34. December 1944. P. 59. 
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The authors listed five tasks that have to be faced by 
any school attempting to improve its selection practices. 
Working agreements will need to be reached with respect to:l 
1. the competencies or characteristics 
a teacher should possess, 
2. the levels of competence to be 
required for admission, 
3. the evidence that can be used to justify competence, 
4. the means to be used for gathering 
the evidence, and 
5. the interpretation that can be justified from the data gathered. 
It was also mentioned that selection programs can 
give some help to the student in determining his potentialities 
for teaching. Effective guidance programs permit personal 
contacts that are essential to the proper selection of students. 
Hunsinger surveyed the current practices of teacher-
training institutions in the selection of persons to be preparec 
as teachers of business subjects. These practices were analyzec 
in relation to recommended principles of pre-training selection, 
Data for the study were furnished by 371 teacher-training 
institutions in the United States offering business-education 
curricula on an undergraduate level. These institutions 
included 81 state universities and colleges, 83 state teachers 
colleges, and 207 non-state universities and colleges. 
1Troyer, Maurice and Pace, c. Robert. Evaluation In Teacher 
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This study sought answers to the following major 
questions: 1 
1. What procedures are employed by 
commercial teacher-training 
institutions in the selection of 
candidates for professional education? 
2. What types of institutions have the 
most comprehensive selective programs? 
3. What purposes motivate selective 
practices in the institutions surveyed? 
4. What appraisal of their selective 
progr~ms can be obtained from the 
institutions employing them? 
5. What are the implications of research 
in teacher education for the improve-
ment of present selective practices~ 
The one entrance requirement common to all the insti-
tutions was high-school graduation with a minimum of 15 or 16 
acceptable units. The only definite standards for continuation 
after admission were scholastic. Admission to upper-division 
status or specialized professional courses is a selective 
factor in less than twenty per cent of these colleges. Over-
lapping of procedures and standards is evident in the require-
ments for admission to student teaching. Again scholastic 
standards are used most frequently. A minimum average of "0'' 
is required for graduation by 358 of the institutions. 
!Hunsinger, Marjorie • . The Selection of Persons to be Trained as 
Teachers of Business Subjects. National Association of 
Business Teacher Training Institutions, Bulletin No. 30. · 
May 1943. P. 3. 
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Scholarship is emphasized throughout the training period, 
but six per cent of the institutions report a minimum grade 
requirement in directed teaehing. It was noted that occasion-
ally the prospective teacher's scholastic ability is further 
tested by comprehensive examinations over the major and minor 
fields or over professional courses. 
Hunsinger listed the following principles to be used for 
the analysis of general selective procedures. These principles 
were established after a study of researches made in pre-
training selection and related phases of teacher education:l 
1. In the selection of candidates, a 
combination of recommended criteria 
is more reliable than any single 
criteria. 
2. In the selection of candidates, 
cumulative records covering the whole 
previous school life of the individual 
should be used. 
3. In the selection of candidates, scholastic 
records and intelligence scores are prob-
ably of some value in guiding away from 
teaching those in the lowest percentile. 
4. In the selective program, some criteria 
other than pencil-and-paper tests are 
needed in order to determine the accepta-
bility of the candidates on the basis of 
personal qualities and attitudes. 
5. In the selective program, the first two 
years of college life should be con-
sidered a period of general education. 
!Hunsinger, Marjorie. The Selection of Persons to be Trained 
as Teachers of Business Subjects. National Association 
of Business Teacher Training Institutions. Bulletin No. 3 1 
Ma 1943. P. 20-22. ~ 
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6. In the selective program, provision 
should be made for periodic appraisals 
of the candidates' fitness for teaching 
and for guidance into other work of 
those judged unqualified. 
7. Flexible standards which allow consid-
eration of compensating factors, rather 
than a single fixed standard, should be 
used as the basis for the selection of 
candidates. 
8. The selective procedures of each training 
institution should be under a continuous 
process of intelligent examination and 
revision in order that the selection may 
become ever more adequate. 
A study of business and business education among Negroes 
was made under the joint sponsorship of Atlanta University and 
the National Urban League. It was a cooperative undertaking in 
which each participating college provided personnel to super-
vise and conduct the surveys in its local co.mm.unity. A 
Committee of Consultants on Business Education developed basic 
statements on "the purpose and i mportance of business education 
among Negroes and the development of business education in 
American life. ,l Other data were secured from memoranda by 
Negroes who, because of their experience and training, were 
qualified to write on certain subjects. These persons repre-
sented publishing houses, banking firms, consumer cooperatives, 
advertising enterprises, marketing establishments, and educa-
tional institutions. 
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lr>ierce, J'oseph A. Negro Business and Business Education. P. i ·x:. 
Mr. Franklin 0. Nichols served as administrator of the 
project and Dr. J'oseph A Pierce was research director of the 
study and author of the book that presented the findings. 
The study is divided into two major areas. Book One 
concerns itself with the background, present status, and future 
of Negro business. Book Two traces the evolution, present 
status, and problems of business education in Negro colleges. 
Book Two will be reviewed as it pertains to the present study. 
Twenty Negro colleges and universities were included in 
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the study of business education among Negroes. Atlanta Univer-
sity did not offer work in business education on the undergraduate 
level and is therefore not included in the general discussion. 
Four colleges did not offer any courses in business education. 
Pierce found that only eight of the remaining institutions 
offered business-teacher education.l 
The course offerings in strictly business 
subjects for teachers are the same as those 
offered for technical business education. 
The prospective business teacher combines 
with these technical business · subjects 
certain courses in education, some of which 
are straight education and others are angled 
toward business. Most of the education 
courses, however, are of the "methods" type. 
The eight colleges that prepared teachers in business 
education offered a total of 175.6 semester hours of education 
courses. These courses were taught by the department of 
lpierce, Joseph A. Negro Business and Business Education. P. ;:-54. 
education, by both the department of education and the depart-
ment of business, or in a few instances by the department of 
business. 
The average requirement in education was 22 semester hours. 
Psychology, which included general psychology, educational 
psychology, and adolescent psychology, ranked first in the 
number of semester hours required. Directed observation and 
practice teaching of business subjects, materials and methods 
in teaching business subjects, and principles and practices of 
secondary education were frequently required courses. 
Casual observation of the quantitative needs· of Negro I 
secondary schools and colleges for teachers of business subjectE 
leads to the conclusion that the number of qualified teachers 
of business subjects is insufficient to meet the need. The 
author felt that the demand for teachers of business subjects 
will increase as Negro business grows and expands and as more 
Negro students understand and appreciate the possibilities of 
business as a vocation. 
Pierce lists the following as the general aims of under-
graduate business education for Negroes:l 
1. To furnish the students with a broad 
background of general and economic 
knowledge. 
2. To give thorough training in the 
fundamentals of business. 
lpterce, Joseph A. Negro Business and Business Education. 
P. 286-287. 
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3. To foster qualities of personality 
and habits of conduct conducive to 
usefulness and success in business 
and in life. 
4. To develop the capacity of students 
.in professional business education 
for applying imagination and intelli-
gence in attacking business problems. 
5. To prepare students in technical 
business education directly for 
business positions. 
6. To prepare teachers of business 
subjects. 
The colleges which offered teacher-education in business, 
according to Pierce, merely added courses in education and 
psychology to the curriculum in technical business education. 
Also, no provisions were made for training teachers of social 
business subjects. 
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CHAPTER III 
PROCEDURES IN GATHERING THE DATA 
The following procedures were used in obtaining data tor 
this study: 
1. A complete register of all colleges and universities 
for Negroes, as given by the United States Office of Education, 
was established to be used as a mailing list in requesting 
copies of their latest school catalogs. The names and location: 
of these institutions are listed in Appendix A. 
Post cards were sent to the registrar of each of the 76 
institutions (see Appendix B for a copy of the post card). 
From this initial request, 49 catalogs were received. A follow 
up letter was sent to the 28 schools that did not respond to 
the post card. A copy of the letter is shown in Appendix c. 
In response to the letter, 12 additional catalogs were received, 
Three catalogs were secured from the Boston Public Library, 
making a total of 64. All catalogs were for the years 1946-194~ 
or 1947-1948. 
A careful examination was made of the catalogs as they 
were received to determine which schools offered business-
teacher education. Those that did not offer business-teacher 
education curricula were discarded. 
Twenty-tour of the catalogs examined outlined business-
teacher education curricula. Two were rejected because the 
information given was inadequate, and two catalogs were 
received too late to be included in the study. The remaining 
20 institutioRs offering business-teacher education have been 
used as a basis for the present study. 
Permission was granted tq use the master data sheet 
employed in the Rowe study, Business Teacher Education in 28 
Selected State Teachers Colleges and 26 Selected Liberal Arts 
Colleges. This master data sheet {see Appendix D) was used to 
classify pertinent information. 
The first section of the data sheet, Roman numerals I 
through VI, classifies the business-teacher education curriculum 
in six major areas--General Education, General Professional 
Education, General Business Background {Business Training), 
Specialized Professional Training, Technical Training, and Work 
Education and Business Experience. It is felt that the edu-
cation of business teachers should include those skills and 
attitudes desirable for all educated persons, preparation in 
business subjects, a general cultural education, and profession 
education. 
Through the use of the data sheet, information could be 
easily and accurately recorded. Under each major area, specifi 
courses or branches of study were recorded by semester hours. 
The semester hours were recorded by divisions, not by individua 
years. The. lower division included the freshman and sophomore 
years, and the upper division included the junior and senior 
years. 
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The second section of the data sheet, Roman numerals VII 
and VIII, facilitated the classification of other essential 
information. The relationship of methods courses to student 
teaching is significant in the preparation of teachers. The 
catalogs were examined to ascertain whether the methods courses 
were offered before, concurrently, or after the student teachina, 
was done. 
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Consideration was also given to the provisions for differ-
entiated and specialized curricula in business-teacher educatioJ' • 
Specialization within the field of business education is 
divided into four areas: Secretarial Training, Accounting and 
Bookkeeping, Retail Selling and Distributive Occupations, and 
General Business and Social Business. Those schools that did 
not offer any of the specialized business curricula offered a 
general business education curriculum which qualifies the 
s.tudent to teach the usual business subjects. This information 
was also recorded on the data sheet. 
Many students enter college with a substantial background 
in business education. Consideration should be given those 
students who have had the skill subjects, shorthand and type-
writing, on the high school level, and advanced standing should 
be given to the students who merit it. The catalogs used in 
this study were examined to see if any provisions for advanced 
standing were made. 
The last two items on the data sheet treat the outlining 
of specific requirements for a major and a minor in business 
education. 
~----r 
I 
In reviewing the catalogs, it was found that credits were 
based on the quarter hour in some colleges and the semester 
hour in others. The quarter ~our credits were converted into 
semester hour credits in orde~ that comparisons could be drawn. 
The descriptions of the courses were read to insure their 
proper classification on the data sheet. ~ben the title of the 
course did not appear on the data sheet, and the course descrip 
tion seemed to warrant it, the course was tabulated under an 
appropriate title that was listed on the master data sheet. Th 
course Business Principles was listed in several catalogs and 
the description suggested Business Organization or Orientation 
to Business. The writer took the liberty of recording this 
course as Business Organization or Orientation to Business, 
using the description as a guide. 
Several courses were added to the data sheet as the tabu-
lation progressed. The following courses were added under the 
areas of General Professional Education and General Business 
Background: 
General Professional Education 
Child and Adolescent Psychology 
Human Growth and Development 
Elementary Education 
Electives Required for Certification 
General Business Background 
Insurance 
Marketing 
Investments 
Salesmanship 
Retail Merchandising 
Small Business Enterprise 
Office Management 
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Secretarial Training, which appears under Technical Train-
ing, Area V, was subdivided so that eaeh course appearing 
within this group could be shown. It was felt that this infor-
mation was needed . in showing a clearer picture of the courses 
offered within this area. These courses are typewriting, 
shorthand, transcription, office machines, filing, and office 
procedure. In some cases the course description of advanced 
shorthand warranted listing it as transcription when transcrip-
tion was not offered as a distinct course. 
The Rowe Data Sheet was supplemented further by the 
addition of the following items: 
Selective Practices 
Administrative Control 
Electives 
Degrees Granted 
Total Hours Required For Graduation 
Highest Degrees Held By Business Faculties 
Guidance and Placement Services 
Admission Requirements 
It was felt that the data obtained by the inclusion of these 
items were necessary in making a study of this kind. 
2. The Dictionary of Education was used to define the 
controversial terms. 
3. The Delta Pi Epsilon Bibliography of Research Studies 
in Business Education for the years 1940 through 1946 was used 
to obtain records of research studies made in the field of 
business-teacher education. 
4. The Boston University School of Education Library 
afforded books, theses, service papers, and Columbia University s 
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Contributions to Education for review. These materials were 
selected as they related to business-teacher education, Negro 
teacher education, and the general field of teacher education. 
The Hyppsts study, Changes in Business Attitudes and Activities 
of the Negro in the United States Since 1619, was obtained from 
New York University through the inter-library loan plan. 
5. The Teachers Room of the Boston Public Library, as 
well as other facilities of the library, was used. The Journal 
of Negro Education was exe~ined for articles pertaining to 
business education for Negroes, business-teacher education for 
Negroes, and teacher-training pra_9tices. The study by Pierce, 
Negro Business and Business Ed.ucation, was also acquired at the 
Boston Public Library. 
6. The Evolution of Business Educatio n In The United 
States by Graham was secured from the School of Education 
Library at Harvard University. 
7. Bulletins published by the National Association of 
Business Teacher Training Institutions, available in the School 
of Education Library at Boston University, were used in making 
the present study. Articles and abstracts of theses in 
bus iness-teacher education printed in these bulletins from 1938 
to the present were read and reviewed. 
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CHAPTER IV 
RESULTS OF THE STUDY 
The purpose of this study was to determine the status of 
business-teacher education in Negro colleges and universities 
of the United States. Catalogs and bulletins from 64 schools 
were examined; 24 outlined business-teacher education. Wheneve 
feasible, tables were constructed of the data so that the find-
ings could be shown more graphically. 
Table I shows the names and geographic location of the 
institutions included in this study. The study was not of a 
comparative nature, and no distinction was made between state 
teachers colleges, liberal arts colleges, and universities. It 
was felt that the number of institutions studied was too small 
to warrant such a comparison. 
Seventeen states and the District of Columbia were include 
in the present study. In the District of Columbia and fifteen 
of the states, separate educational facilities for Negro and 
white students are legally mandatory. The other two states, 
Ohio and Pennsylvania, each supports a college for Negroes, but 
they are not restricted to these institutions. 
The largest number of colleges for Negroes is found in the 
state of North Carolina. Of the ten colleges from whom catalog 
were received, two outlined business-teacher education curriculJ . 
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TABLE I 
NlUK.ES AND GEOGRAPHIC LOCATION OF 20 SELECTED 
NEGRO INSTITUTIONS OFFERING BUSINESS TEACHER EDUCATION 
States and Institutions 
Arkansas 
Philander Smith College 
Florida 
Bethune-Cookman College 
Georgia 
Clark College 
Fort Valley State College 
Morris Brown College 
Kentucky 
Kentucky State College 
Louisiana 
Southern University 
North Carolina 
A. & T. College 
North Carolina College 
Ohio 
Wilberforce University 
Oklahoma 
Langston University 
South Carolina 
Allen University 
State A. & M. College 
Tennessee 
Tennessee A. & I.State College 
Texas 
Prairie View A. & M. College 
Samuel Huston College 
Virginia 
Hampton Institute 
Virginia State College 
·west Virginia 
Bluefield State College 
Little Rock 
Daytona Beach 
Atlanta 
Fort Valley 
Atlanta 
Frankfort 
Baton Rouge 
Greensboro 
Durham 
Wilberforce 
Langston 
Columbia 
Orangeburg 
Nashville 
Prairie View 
Austin 
Hampton 
Petersburg 
Bluefield 
Number Of 
Schools 
1 
1 
3 
1 
1 
2 
1 
1 
2 
1 
2 
2 
2 
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catalogs reviewed of schools in Georgia offered business-
teacher education. These schools are under the auspicies of 
religious organizations. The remaining forty-seven schools, 
from whom catalogs were received, are distributed fairly evenly 
throughout the remaining thirteen states and the District of 
Columbia. 
REQUIREMENTS FOR ADMISSION 
High school graduation, with a minimum of fifteen or 
sixteen acceptable units, was required by eighteen, 90 per 
cent, of the schools. Two schools required high school gradu-
ation but did not mention any unit requirements. Fifteen, 75 
per cent, of the catalogs stated that if the student was 
graduated from an unaccredited high school, was not a high scho 
graduate, or was deficient in unit requirements he could gain 
admission by successfully passing an entrance examination. The 
examination would be determined by the Committee on Admissions. 
Character and moral requirements were mentioned by 30 per 
cent of the institutions. The method used for ascertaining 
whether or not the student possessed these desirable qualities 
was not stated. One school stated honorable dismissal from the 
previous institution attended as a requirement for admission. 
A physical examination and a satisfactory health record were 
required by seven of the schools. Three required the recommend -
tion of the high school principal, and two stated "Individual 
Approval" as a method of admission. Scholastic standing in 
-high school was required by only two schools, and a minimum age 
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TABLE II 
ADMISSION REQUIREMENTS 
IN 20 SELECTED NEGRO COLLEGES 
High School Graduation With Specified 
Units 
High School Graduation Without Specified 
Units 
Examination If Not A High School Graduate 
Or Deficient In High School Units 
Character And Moral Requirements 
Health Record Or Examination 
Scholastic Standing In High School 
Educational Objectives 
Minimum Age Requirement 
Recommendation By High School Principal 
Individual Approval 
Standing On Scholastic Aptitude And 
Placement Tests 
Number Of Per Cent 
Schools 
18 
2 
15 
6 
? 
2 
1 
1 
3 
2 
1 
90 
10 
?5 
30 
35 
10 
5 
5 
15 
10 
5 
requirement appeared in only one catalog. It is evident from 
Table II that high school graduation or the successful passing 
of an entrance examination are the only admission requirements 
common to all institutions. 
GENERAL EDUCATION 
Most of the colleges recognized the important function of 
general education. Regardless of the technical or specialized 
study toward which the student may be headed, there is need for 
a liberal education in those fields of learning that will 
facilitate more efficient social adjustment and provide for mor 
abundant and wholesome living. The principal branches of learn 
ing included in this phase of the educational program are 
natural science and mathematics, the social sciences, fine and 
applied arts, languages and literature, health and physical 
education, and religion and philosophy. Table III shows the 
distribution of semester hours devoted to general education. 
These requirements were completed principally during the fresh-
man and sophomore years. The total semester hours devoted to 
general education ranged from 34 to 64 semester hours, with a 
median of 51.5. 
. ' 
Mathematics and Natural Science. The number of semester 
hours required in mathematics and natural science ranged from 
6 semester hours to 23 semester hours, with a median of 12. 
Biology and chemistry were required by six schools, one year 
devoted to each subject. Six schools, 30 per cent, offered a 
science surve course in which the biological and physical 
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TABLE III 
DISTRIBUTION OF S~ffiSTER HOURS IN COURSES IN 
GENERAL EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
NUiv.IBER :MATH AND SOCIAL FINE AND LANGUAGE HEALTH RELIGION 
SEM. NATURAL SCIENCE APPLIED .AND AND AND 
HOURS SCIENCE ART LITERATURE PHYSICAL PHILOSOPH ir 
EDUCATION 
27 1 
26 2 
25 
24 3 
23 1 1 
22 2 1 
21 1 
20 
19 1 1 
18 2 3 3 
17 1 
16 1 1 
15 3 
14 2 3 
13 2 1 
12 3 4 
11 2 
10 3 1 1 
9 2 1 
I 
8 1 1 1 2 1 
7 1 3 
6 2 1 5 3 1 
5 1 
4 1 9 2 
3 3 
2 1 
1 1 
0 13 1 13 
TOTAL 20 20 20 20 20 20 
I 1\ffiDIAN 12.0 15.3 0 18.6 5 0 
,I 
I 
I' I' I 
I 
I 
I 
I 
sciences were included. Three schools required one year of 
biology. The five remaining, 25 per cent, required biology, 
chemistry, or physics. 
College algebra was required by six schools, and general 
mathematics by four. Thirty per cent of the colleges required 
business mathematics as the only mathematics course. This 
course was offered for one year by one college, and in all 
other cases it was offered for one semester or one quarter. 
One college did not require any mathematics, and one school 
offered a course entitled Arithmetic Fundamentals. Trigonometr 
was required by three institutions. 
Social Science. American history and American government 
were required by over 50 per cent of the schools. Survey 
courses in world civilization were offered quite frequently. 
World geography, Negro history, sociology, and general 
psychology complete the list of courses that were found in this 
area of general education. The number of semester hours 
devoted to the social sciences ranged from 5 to 22 semester 
hours, with a median of' 15.3. 
Fine and Applied Art. Only seven schools required that 
the student of business-teacher education take any courses in 
fine and applied art. Five of these institutions required 6 
semester hours, one required 4 semester hours, and one required 
j 2 semester hours. Music and art appreciation were the courses 
offered in this area. 
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Language and Literature. Two years of English were 
required by most of the schools. The first year was usually 
devoted to English composition and grammar. English literature 
was offered the second year for one or two semesters, generally 
only one semester. Public speaking was offered for one semeste , 
completing two years of English. 
Eight schools had a :foreign language requirement. In only 
two instances did the colleges specify what the language should 
be; Spanish was required by one and French by the other. Four 
colleges required two years' work in a :foreign language. One 
school required one or two years. If the student could suc-
cessfully pa~a comprehensive examination in the language after 
the completion of only one year, he would not be required to 
take the second year. Two colleges required only one year of a 
:foreign language, and one required :four quarters. 
Health and Physical Education. Every school required the 
student take courses in physical education. Health education 
or personal hygiene was required by nine schools. Credit was 
given :for the work in physical education by all of the colleges 
except three. Each of the three schools required that courses 
be taken in health education and credit was given. Fourteen 
schools required that physical education be taken :for two years 
3 required one year, 2 required four years, and 1 offered it 
for three years. or the nine colleges that required health 
!J education or personal hygiene, seven offered it :for 1 semester 
I, 
II or uarter and two re uired 2 semesters. 
-----il 
II 
I 
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PhilosoEhY and Rel~gion. Only seven, 35 per cent, of the 
colleges required students to take work in philosophy and 
religion. In all cases, the schools were non-state supported 
and were maintained by religious organizations. Only one pri-
vate institution offered no work in this area. It is non-
sectarian and receives its financial support from endowment and 
philanthropic contributions. 
GENERAL PROFESSIONAL EDUCATION 
Table IV shows the distribution of semester hours in 
general professional education. Fifty per cent of the insti-
tutions offered courses in general professional education in 
the lower division. In most cases, introduction to education 
and educational psychology were the only courses offered in 
the lower division. One school offered as many as 9 semester 
hours in general professional education during the freshman and 
sophomore years. 
Requirements in general professional education ranged from 
7 to 21 semester hours. The median was 12.5 semester hours. 
In the majority of catalogs, complete requirements in this area 
were not outlined. It was generally stated that the student 
was expected to take additional courses in education in order 
to qualify for a teacher's certificate. Greatest emphasis was 
placed upon educational psychology. It was required by sixteen 
of the twenty institutions. Secondary education was second in 
popularity, fourteen schools required this course. Considerabl 
1 variation was found in the other required courses in general 
r-=--== 
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TABL~ TV 
DISTRIBUTION OF SEMESTER HOURS IN COURSES IN GENERAL 
PROFESSIONAL EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
Number of Semester Hours 
1 2 3 4 5 6 7 8 9 10 Total Medid 
Name of Course 
Child and Adolescent 2 4 6 2.2 
Psychology 
Curriculum Develop- 1 2 3 2.5 
m.ent ' 
Directed Observation 1 1 3.0 
Educational Guidance 1 1 2.0 
Educational Measure- 4 4 4.0 
ments 
Educational Fsy- 4 11 1 16 2.4 
chology 
Educational Soci- 1 2 3 2.2 
ology 
Elementary Education 1 1 3.0 
Human Growth and 1 1 6.0 
Development 
Introduction to 2 6 1 9 2.4 
Education 
Rural Education 1 1 3.0 
Secondary Education 1 3 6 1 3 14 2.5 
School Administration 1 3 4 2.3 
Electives (Required 1 3 1 5 9.5 
for Certification) 
I 
I 
I 
-
I ~ / BoSton Universl·ty School of Education I 
I . "- Library 
I I 
professional education. Introduction to education, principles 
and methods of teaching, and child and adolescent psychology 
were required by approximately 30 per cent of the schools. The 
history of education was required by only three colleges, and 
principles or philosophy of education was a requirement by only 
five schools. 
Four colleges required a course in educati-onal measure-
ments. Tests and measurements in commercial education was 
offered by one college. Two semester hours credit were given 
for this course. 
One school required only three courses in general profes-
sional education: Secondary Education, Principles or Philoso-
phy of Education, and a course in Integrative Course in 
Education. No description was given of the latter. 
One of the universities offered one course in general 
professional education. It was entitled Human Growth and 
Development, and it was offered for one year. The first 
semester includes instruction commonly found in such courses 
as child psychology, adolescent psychology, educational psy-
chology, and mental hygiene. It was stated in the catalog that 
this area is treated as a whole, rather than be broken down 
into segmented courses. 
The second semester includes material usually offered in 
courses in philosophy of education, principles of education, 
I! 
11 educational sociology, principles of curriculum construction, 
1! techniques of teaching. os~cholo&v of school subjects. and 
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educational measurements. Directed observation and school 
administration were offered by only 20 per cent of the schools. 
Educational guidance was required by one of the colleges. 
Eight schools did not outline complete requirements in 
general professional education, but provided electives to be 
used in meeting state certification requirements. 
GENERAL BUS~~SS EDUCATION 
The work outlined in general business education was 
offered in the upper division in the majority of cases. Only 
three schools offered more work in the area of general business 
education in the lower division than in the upper division. 
Two schools distributed the work equally between the upper and 
lower divisions. Economics, business mathematics, and 
orientation to business were the principal courses offered in 
the lower division. Course requirements ranged from 6 to 37 
semester hours, with 23.5 as the median. Seventy-five per cent 
of the colleges outlined 20 semester hours or more in general 
business education. One school required 33 semester hours, and 
two required 32. The twenty-five per cent that outlined less 
than 20 semester hours in general business education, required 
at least 15 semester hours, with one exception. 
Two courses, 6 semester hours, were required by one of the 
schools; these courses were business English and business 
mathematics. The curriculum outlined was called Secretarial 
Education and purported to prepare secretarial teachers. 
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TABLE V 
DISTRIBUTION OF SEMESTER HOURS IN GENERAL 
BUSINESS EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
Number of Semester Hours 
1 2 3 4 5 6 7 8 9 10 11 12 Total Median I 
Name of Course I 
Advertis i ng 0 0 
Business English 5 6 2 1 3 17 2.6 
Business Law 1 7 2 1 6 17 3.2 
Business Management 2 2 1 5 3.2 
Business Mathe.maties 2 6 1 1 1 1 12 2.6 
Business Organization 1 8 1 10 2.5 
Business Statistics 1 3 4 2.3 
Consumer Education 1 1 2 2.5 
Economies 1 3 6 3 1 1 1 16 5.6 
Economic Geography 2 1 3 2.7 
Economic History 1 1 6.0 
Insurance 2 2 1 1 6 2.5 
Investments 1 1 3.0 
Marketing 1 1 3.0 
Money and Banking 4 4 3.0 
Office Management 1 1 3.0 
Orientation to Business 3 7 1 11 2.3 
Retail Merchandising 5 1 6 3.5 
Salesmanship 3 3 3.0 
Small Business Enterprise 1 1 3.0 I 
(11 
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Forty-nine per cent of the work taken was in general education, 
sixteen per cent in general professional education, two per cent 
in general business education, and thirty-one per cent in 
technical business training, and two per cent in specialized 
pro~essional training. 
As Table V indicates, business law, business English, and 
economics were required by most of the institutions. Business 
law and business English were required by seventeen schools, 
and economics was required by sixteen. The median semester 
hours credit given for business English was 2.6, the median for 
economics was 5.6, and the median for business law was 3.2 
semester hours. Business English was offered a full year by 
four of the schools. It was offered in the upper division in 
most instances; only four schools offered business English in 
the lower division. Seventy per cent of the schools that 
required business English placed it in the Business Department. 
It was listed in the English Department by five institutions. 
Business mathematics was a popular course; it was required by 
twelve of the schools. In most instances, it was offered for 
one semester and 3 semester hours credit were given. 
Three institutions required that the student take a full 
year of business mathematics. Two of the schools gave a 
detailed description of the work that was covered during the 
year. Among the topics listed were discounts, annuities, 
logarithms, sinking funds, and amortization. One school 
described one of the two semesters that it offered in business 
'---------------------------
mathematics as "preparation for the work in accounting." Of 
II the twelve institutions that offered business mathematics, ten 
offered it in the lower division. A year of business mathe-
matics and one semester of business finance were required by 
one of the schools. This work was taken during the freshman 
year, with business finance being offered the first semester. 
Orientation to business and business organization were 
required by only 50 per cent of the schools. Retail selling, 
business management, and insurance were offered by approximate!~ 
30 per cent, and advertising was not required by any of the 
schools. No other course requirement in general business 
education was common to the majority of schools. Consumer edu-
cation was offered by only two schools, and economic geography 
was required by three. 
SKILL SUBJECTS 
The distribution of skill subjects in business education i~ 
shown in Table VI. A total of 7 semester hours were required 
by one college, and one school outlined 41 semester hours. The 
median was 23.5 semester hours. 
Accounting. The table indicates that accounting was 
required by all of the schools. The number of semester hours 
offered ranged from 4 to 14 semester hours with a median of 
7.5. Eight, 40 per cent, of the schools granted 6 semester 
hours credit for a year of accounting. Only one school granted 
less than 6 semester hours credit for a year of accounting; 
it allowed 4 semester hours. Forty per cent of the schools 
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TABLE VI 
DISTRIBUTION OF SEMESTER HOURS IN SKILL SUBJECTS 
IN BUSINESS EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
Number of 
Semester Hours Accounting Typing Shorthand Transcription Office Pract. Machines Filing 
14 1 
13 1 
12 2 1 
11 1 1 
10 1 2 3 2 
9 2 
8 2 3 3 
7 1 1 1 
6 8 3 9 7 4 
5 1 
4 1 8 2 3 4 
3 1 1 3 6 5 
2 1 3 3 2 5 
1 1 1 
0 1 3 12 14 
TOTAL 20 20 20 20 20 20 20 
MEDIAN 7.5 4.5 6.0 5.0 2.6 0 0 
01 
..:J 
offered accounting in the lower division, 25 per cent offered 
it in both the lower and upper division, and 35 per cent 
offered accounting in the upper division. 
One college offered 5 semesters of accounting, granting a 
total of 15 semester hours credit. The last course offered is 
called Organization and Management of the Small Retail Business 
Three semester hours credit are given for this course. Accord-
ing to the description, it is a study of the organization and 
management and record-keeping as applied to a small retail 
concern. 
Auditing is required by one of the colleges. It offers 
one year of accounting, and the last quarter is devoted to 
auditing. The first course is entitled Bookkeeping and 
Accounting. It is described as a course especially designed 
to serve as an introduction to the fundamental principles of 
bookkeeping and accounting. The second course is called 
Accounting. It presents the underlying principles of accountin : 
as they are practiced in the business world, dealing chiefly 
with corporation accounting and accounting systems. The course 
in Auditing covers the duties and responsibilities of the 
auditor, principles and procedures in making audits, arrangemen 
of working papers, and the preparation of reports. 
Secretarial Science. The subjects included in this area 
are typewriting, shorthand, transcription, office practice, 
office machines, and filing. Typewriting is required by all 
of the institutions. The semester hours credit given ranged 
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from 2 to 10, and the median was 4.5. Sixty per cent of the 
institutions .offered typewriting in the freshman year, and two 
years of typewriting were required by 65 per cent. Only one 
school offered typewriting for three years, and three schools 
offered it for one year. 
Typewriting and shorthand were offered as a single course 
by two of the schools. No explanation was given in the descrip· 
tion of the eo urse as to the allocation of time between the two 
subjects or the method of instruction. The course was given 
for one year in both instances, and both schools offered it 
during the sophomore year. In the junior year, a course in 
advanced shorthand and typewriting was given by one of the 
schools. The description of the course was such as to suggest 
transcription. The catalog stated that emphasis was placed 
upon dictation and transcription. The second school offered 
advanced shorthand the second year, and the description in this 
case also suggested transcription. 
Shorthand was required by all of the schools. Credit giveJ, 
ranged from 3 to 12 semester hours, with a median of 6.0. 
Fifty-five per cent of the schools began instruction in short-
hand in the sophomore year, 25 per cent offered it in the 
junior year. With only one exception, shorthand was offered 
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for at least two years. Thirty per cent of the schools offered 
shorthand for two years, without a separate course in transcrip· 
tion. In each instance, the second year was devoted to dictati ,l n 
and transcription. 
Transcription was offered by all of the schools, with one 
exception. In many instances, however, it was listed under a 
different course title. Seven schools called the course 
Dictation and Transcription. Other course titles listed were: 
Secretarial Dictation, Shorthand Transcription, Advanced 
Stenography, and Advanced Secretarial Problems. Machine 
transcription was included in advanced stenography by one of thE 
schools. In another instance, it was stated that further study 
was devoted to office decorum, office etiquette, and various 
types of filing systems. 
Transcription was offered in the junior year by most 
schools. When offered as a distinct course, and not as the 
second year of shorthand, transcription was offered for one 
semester or two quarters in the majority of oases. One school 
offered shorthand for two years and one year of transcription. 
Office practice was required by all but three of the 
institutions. From 2 to 6 semester hours credit were given for 
the course. The course title Office Practice was used by the 
writer in tabulating the data since the majority of the schools 
used this title. Office Training, Office Management, Filing 
and Office Practice, and Applied Secretarial Studies and Office 
Practice were the various course titles given to the course 
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that integrated all the secretarial duties common to the busine~s 
of'fice. 
A separate course in office machines was not very popular. 
Only eight of the schools offered it. Semester hours credit 
! given ranged from 1 to 3. Five of the eight schools granted 
I 
3 semester hours credit, two gave 2 semester hours, and one 
!school allowed only 1 semester hour credit. An introdu~tion to 
[ the commonly used office machines, duplicators, adding •machlnes 
, (both hand and electrically operated), Ediphone, and bookkeeping 
machines were the usual machines included in the course descrip-
tion. Instruction in office machines was included in advanced 
shorthand and transcription courses in several schools. 
Filing was offered as a separate subject by 30 per cent of 
I. the ·schools. Five schools gave 2 semester hours credit, and one 
school granted 1 semester hour credit for this course. As is 
true in the case of office machines, instruction in filing is 
included in other courses. The majority of the schools included 
filing in the office practice course. 
BUSINESS EXPERIENCE 
Table VII indicates that business e·xperience was provided 
by 65 per cent of the institutions. Credit was granted in each 
instance when it was offered as a distinct course, but credit 
was not given when it supplemented a formal course. Of the 13 
schools that required business experience, 8 offered it as a 
separate course. 
The time required in terms of clock hours was stated in 
only five catalogs. 
work was to be done 
It ranged from 13 to 200 hours, and the 
during the regular school year. The course 
I 
1l was open to seniors only by 9 schools, to juniors and seniors 
Jj by 3, and to juniors by 1 college. 
- I' I 
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TABLE VII 
BUSINESS EXPERIENCE PROVIDED STUDENTS OF 
BUSINESS TEACHER EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
Supplement Sem. 
To Distinct Hours 
Course Title Open To Formal Course Course Clock Hours Semester Q.uarter Credi ~ 
Business Laboratory Juniors 
and Practice Seniors X Not Stated 1 3 
Office Training Juniors 
Seniors X 200 2 2 
Office Practice Juniors X Not Stated 1 
--
Secretarial Duties 
and Functions Seniors X Not Stated 1 
--
Office Management 
and Practice Seniors X 120 1 3 
Applied Secretarial 
Studies and Office 
Practice Seniors X Not Stated 1 
--
Office Training Seniors X 13 1 2 
Office Practice Seniors X Not Stated 1 4 
Dictation and 
.Transcription Seniors X Not Stated 1 
--
I 
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TABLE VII Continued 
:supplement Sem. 
To Distinct Hours 
Course Title Open To Formal Course Course Clock Hours Semester Quarter Credit 
Office ·practice Seniors X Not Stated 1 2 
Applied Office 
Prac t ice Seni ors X 100 1 3 
Office Management Seniors X 108 1 3 
Filing and Office Juniors 
Practice Seniors X Not Stated 2 
--
~ 
(.,1 
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The offices on the campus provided the business experience 
in most instances. In a few catalogs, it was stated that the 
business offices in the city provided the opportunity for the 
student to get work experience, as well as the office on the 
college campus. Very little information was given concerning 
the supervision or follow-up of the work experience provided. 
A course entitled Business Laboratory and Practices was offered 
by one college. It was open to students of advanced standing 
' upon the recomn1endation of the head of the business department. 
The course was offered for two semesters and 3 semester hours 
credit were given each semester. 
One catalog gave information concerning the supervision of 
the business experience provided. It stated that each student 
must file a report under observation of the work completed. 
Work experience was provided by one school the last semes-
ter of the senior year. It was offered as a distinct course 
and 4 semester hours credit were given. Student teaching and 
directed observation were also done at that time. The course 
that provided the business experience was called Office Practic 
(Business Internship). It was described as providing apprentic-
ship training in functional business positions, e.g., file 
clerks, general clerks, stenographers, purchasing agents, 
personnel workers, bookkeepers, and salesmen. 
b 
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SPECIALIZED PROFESSIONAL .EDUCATION 
Table VIII shows clearly that methods of teaching business 
subjects represent the principal courses offered in this area. 
All of the institutions included in this study, with two 
exceptions, required courses in methods of teaching business 
subjects. Special methods courses in teaching a specific sub-
ject were not offered by any of the schools. Methods of teaching 
typewriting is an example of a specialized methods course. 
Semi-specialized methods courses were offered by approxi-
mately 30 per cent of the schools. A methods course in which 
two or three closely related subjects are included would be 
classified as semi-specialized. Methods of teaching secretarial 
science was the most popular semi-specialized course. It was 
offered by 6 of the institutions. Typewriting, shorthand, 
transcription, and filing were the usual subjects included. 
Methods of teaching social business subjects was offered by 2 
of the schools. One catalog gave a very detailed description 
of the course. Methods of teaching general business, business 
law, business organization, elementary economics, and other 
business background subjects comprised the instruction of the 
course. Two schools offered methods of teaching general busineEs 
training and bookkeeping in a single course. The course descri1-
tion given was quite brief; no explanation was given of the 
topics included in general business training. 
A general methods course was offered by 12 schools. 
Jl Methods of Teaching Business Subjects, Materials and Methods in 
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TABLE VIII 
SPECIALIZED PROFESSIONAL 
EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
Name of Course 
Philosophy, Principles of Business Education 
History of Business Education 
Curriculum Construction in Business Education 
Tests and Measurements in Business Education 
Methods Courses 
Specialized Methods 
Methods of Teaching Shorthand 
Methods of Teaching Typewriting 
J\1Iethods of Teaching Bookkeeping 
Semi-Specialized Methods 
Methods of Teaching Social Business Subjects 
Methods of Teaching Secretarial Science 
Methods of Teaching General Business and 
Bookkeeping 
General Methods 
Methods of Teaching Business Subjects 
Number of 
Schools 
1 
1 
2 
1 
2· 
6 
2 
12 
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Commerce, Business Methods, and Methods in Teaching Commercial 
Subjects were the most common titles given to the general 
methods course. Principles and Pro.cedures in Business Teaching 
was the title used for the general methods course by one school. 
The general methods course was generally described as presentine 
the theory of teaching typewriting, shorthand, and other busi-
ness subjects. One catalog stated that the first part of the 
course was devoted to instruction in the teaching of bookkeepine 
by modern methods. The second part of the course was designed 
to meet the practical needs of prospective teachers of shorthanc 
and typewriting. This was the only catalog that gave any 
explanation of the time allotted the various subjects included 
in the general methods course. 
Two college~ did not provide any methods course in teachine 
business subjects. A course entitled High School Methods was 
required by one. It was described as being designed to acquain 
prospective high school teachers in a practical manner with 
teaching procedures, materials, and devices generally applicablE 
in high school instruction. It was also stated that at least 
two hours a week must be spent in observation of high school 
classes at the laboratory school. The other school did not 
offer a methods course in any form. 
Nine institutions offered methods courses during the first 
semester or quarter of the senior year. Student teaching was 
placed in the last quarter or second semester by each of these 
schools. Five schools offered the methods courses in the junio , 
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year, and the student teaching was done the senior year. Five 
schools did not outline the entire curriculum in sequential 
courses so it was not possible to determine when the methods 
courses were offered. One school required that the student 
take a methods course or student teaching, both were not 
requi red. 
ELECTIVES 
Unrestricted or free electives were provided by only 7 
schools. Three schools provided 9 semester hours for electives 
3 schools allowed 3 semester hours, and 1 provided only 2 
semester hours for electives. In each instance the electives 
were placed in the upper division. One college allowed 6 
semester hours of electives that were restricted to one year of 
advanced shorthand or advanced accounting. Eight schools did 
not outline specific professional education requirements for 
students enrolled in t he business-teacher education curriculum. 
The electives provided were to be used in fulfilling state 
certification requirements for teacher's certificates. Four 
schools did not provide any electives. 
STUDENT TEACHING 
Table IX indicates that 19 of the schools required student 
teaching in the business-teacher education curriculum. One 
institution required student teaching or materials and methods 
of teaching business subjects. All schools, with one exception 
offered student teaching in the senior year. One of the catalol s 
did not outline the curriculum in sequential course pattern and 
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TABLE IX 
STUDENT TEACHING 
IN 20 SELECTED ~TEGRO INSTITUTIONS 
Placement in Curriculum 
Senior Year 
Information Not Given 
Facilities Provided For Student Teaching 
Laboratory School on the Campus 
City School System 
Laboratory Scho0l and City School System 
Information Not Given 
Time Allotted For Student Teaching 
One Q,uarter 
One Semester 
One Year 
Credit Granted For Student Teaching 
Three Semester Hours 
Four Semester Hours 
Five Semester Hours 
Six Semester Hours 
Ten Semester Hours 
No Requirement Of Student Teaching 
Number of 
Schools 
18 
1 
6 
4 
1 
8 
5 
10 
4 
? 
2 
2 
? 
1 
1 
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made no statement as to when the student teaching was done. 
Four, 20 per cent, of the schools required a full year of 
student teaching. One semester or quarter of student teaching 
was required in all other schools. 
There was considerable variation in the course titles gi,ve 
student teaching. Directed Teaching and Observa.tion and 
Practice Teaching were the titles used most frequently. Direct 
Observation and Supervised Teaching, Apprentice Teaching in 
Secondary Schools, and Student Teaching were among the various 
titles listed. 
Very little information was given concerning the amount of 
time devoted weekly to actual teaching. One catalog stated 
that eight class hours a week were required for the entire 
senior year. A separate course in directed observation was 
offered by only one school. It was called Apprentice Teaching 
in Secondary Schools. The course description stated that an 
analysis was made of teaching processes through observation of 
the high school classes. The second semester was devoted to 
actual teaching. Most of the catalogs stated that daily or 
weekly conferences were held to discuss the theory and practice 
of teaching. One school offered a separate course designed 
particularly for tackling problems incurred by the student 
teachers. The chairman of the division, the major professor of 
the students who are doing student teaching, the head of the 
Department of Education, the dean, and the supervisor under 
whom the student teaches cooperate in handling the ~rk of the 
course. 
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In six colleges, student teaching was done in the labora-
tory school on the campus. Four catalogs stated that the city 
school system provided the facilities, and one college used the 
laboratory school on the campus and the public schools of the 
city. Eight catalogs failed to give any information concerning 
the facilities provided for student teaching. 
Credit granted for student teaching ranged from 3 to 10 
semester hours, with a median of 5.5. One college devoted the 
entire third quarter of the senior year to student teaching, 
with no other courses being offered at that time. No explana-
tion was given concerning the time devoted to actual teaching 
during the quarter.. 
Several of the schools mentioned scholarship as a prerequi 
site to the privilege of student teaching. In all instances, 
the scholarship requirement was C or C plus. Formal applicatio 
for student teaching was required by one college. The student' 
application was acted upon by the head of the Department of 
Business Administration. 
PROVISIONS FOR SPECIALIZED CURRICULA 
The preparation of students to teach the usual business 
subjects of typewriting, shorthand, bookkeeping, and the social 
business subjects held precedence over all other curricula. 
Nineteen institutions offered the general business-teacher 
curriculum. One insituti on prepared students in secretarial-
teacher education only. 
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TABLE X 
PROVISIONS FOR SPECIALIZED CURRICULA 
FOR BUSI11ESS TEACHERS IN 20 SELECTED NEGRO INSTITUTIONS 
Name of Curriculum 
General Business Education 
(Typewriting, Shorthand, and 
Social Business Subjects) 
Number of 
Schools 
19 
Secretarial Training 4 
Accounting and Bookkeeping 3 
Retail Selling and Distributive Occupations 2 
Social Business Subjects 1 
Insurance and Real Estate 1 
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Only 3 schools offered curricula in specialized subject 
matter fields. The specialized areas were accounting and 
bookkeeping, retail selling and distributive occupations, socia 
business subjects, and insurance and real estate. Table X 
reveals that 3 schools offered a specialized curriculum in 
preparing teachers of accounting, and 2 prepared teachers in 
retail selling and the distributive occupations. One school 
prepared teachers in social business subjects, and 1 prepared 
students to teach insurance and real estate. 
GRADUATION REQUIRID~mNTS 
The majority of the catalogs geve the total semester hours 
as the only requirement for graduation. Semester hours require~ 
ranged from 120 to 140, with a median of 126. Nine catalogs 
stated that a grade-point average of Q was required. Five 
colleges required the student to pass an English comprehensive 
examination in the junior year. It was necessary that the 
student successfully pass this examination before he could be 
graduated from the college. Four schools required that the 
student pass a senior comprehensive examination in his major 
field of study. A speech and writing examination was given by 
one college during the latter part of the senior year. 
ADVANCED STANDING 
Two catalogs stated that advanced standing was granted 
those students with high school business backgrounds. One 
I catalog mentioned that credit was given for commercial work 
I• 
I credit 
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was granted were not listed. The other college exempted those 
students who had typewriting and shorthand in high school from. 
the first year of these subjects on the collegiate level. 
SELECTIVE PRACTICES 
A scholastic average of Q or above and the successful 
passing of a coin.prehensi ve exa.m.ina,t .ion were the means by which 
13 schools selected persons to be trained as teachers of busine s 
education. Seven catalogs did not discuss any .methods of 
eliminating students who did not give pro.m.ise of d·eveloping intc 
capable business teachers. 
There was significant variation in the scholastic require-
.m.ent. One college required that the s t udent have a ~ average 
in the field in which the student teaching was to be done, and 
a general average of not less than 11 in the professional coursef 
preparatory to certification was required by another. One 
school required a Q average in the professional education coursEs 
necessary for enrollment in directed teaching. In one of the 
colleges, a student must have passed every course taken in the 
lower division before he becomes eligible to begin his profes-
sional education. Nine schools required a general scholastic 
average of Q. 
A comprehensive examination was required by 6 of the 
colleges. The examination was given in subject-matter fields, 
and several schools administered standardized tests in reading 
and English. One college required that the student pass a test 
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in general ability prescribed b~ the State Department of Educat·on • 
I, 
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senior year. A general average of Q or above was requisite to 
student teaching which was done the senior year. 
DEGREES GRANTED 
Degrees granted graduates of the various business-teacher 
education departments are listed in Table XI. It is evident 
that there was very little uniformity in the names of the degree~ 
awarded. The degree of Bachelor of Science, however, was used 
by all of the colleges. Bachelor of Science in Business Educati>n 
was the most popular degree awarded. Six, 30 per cent, of the 
schools granted this degree. Bachelor of Science in Commercial 
Education ranked second, with 4 colleges awarding this degree. 
One school conferred the Bachelor of Science degree with no 
descriptive words added. 
GUIDANCE A..T\TD PLACEJIJJENT SERVICES 
Ten catalogs carried descriptions of the guidance programs I 
in operation at their respective colleges. Two schools operated 
guidance programs for veterans only. One college coordinated 
educational, vocational, and personal guidance through the pro-
gram of student personnel services. The following services were 
included in this program: pre-admission guidance, student 
orientation, counseling and guidance, testing, health services, 
religious life and activities, veterans' bureau, and placement 
services. The office of the Dean of Students, along with the 
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TABLE XI 
DEGREES GRANTED IN BUSTir.ESS TEACHER 
EDUCATION IN 20 SELECTED NEGRO INSTITUTIONS 
Number Of 
Name Of The De~ree Schools 
Bachelor of Science in Business 1 
Bachelor of Science in Business Administration 3 
Bachelor of Science in Business Education 6 
Bachelor of Science in Business Teaching 1 
Bachelor of Science in Commerce 1 
Bachelor of Science in Commercial Education 4 
Bachelor of Science in Education 1 
Bachelor of Science in Secondary Education 1 
Bachelor of Science in Teacher Education 1 
Bachelor of Science 
-L 
Total 20 
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BUSINESS CLUBS 
An examination of the college catalogs for student organi-
zations and activities revealed that business clubs were 
organized in 8 schools. Commercial Club was the most frequentl 
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used name. The following names were used by 5 schools respectiv ly: 
Business Efficiency Club, Business Club, Future Business Leaders 
of America, Junior Negro Business League, Business Administratio 
and Social Science Club. The principal purpose of the clubs wa 
to stimulate interest in the study of business by constant 
emphasis upon the vocational opportunities in the field and the 
necessity for economic development. All of the clubs, with one 
exception, opened the membership to the business club to studen 
in the business department. One club limited its membership to 
those students who had shown proficiency in their chosen field. 
It operated as a financial endeavor. Members solicited work in 
typing term papers, stencil cutting and mimeographing, and 
commercial advertising. 
ADMINISTRATIVE CONTROL 
study of the catalogs revealed that a variety of names 
were used for the department in which business-teacher educatio 
was offered. The following is a list of the titles used: 
Department of Business Administration and Education 
Department of Business Teacher Training and Business 
Administration 
Department of Business Administration 
Department of Business Education 
Department of Business Administration and Commercial 
Education 
Department of Commerce 
Department of Economics and Business Administration 
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-·~ The Department of Business Administration was the title 
used .most frequently for the department in which business edu-
cation was offered. Seven schools used this title. 
Administrative control was centered in the department or 
division of business, with the department of business and the 
department of education assuming joint responsibility. One 
college placed complete control in the department of business. 
In only 2 catalogs were divisions indicated. The divisions 
were The Division of Business and The Division of Social Selene • 
One school listed the department of business in The College of 
Education and Business Administration. 
HIGHEST DEGREES HELD BY THE BUSINESS FACULTIES 
A total of 53 persons served as instructors in business 
education in the 20 schools included in the present study. 
Table XII shows that the Master of Arts degree was held by the 
largest number. Fifteen of the instructors held the bachelor's 
degree. Forty, 53 per cent, had the master's degree, with 2 
holding the Master of Education. Three types of doctoral 
degrees were held: Doctor of Laws, Doctor of Philosophy, and 
Doctor of Education. Two instructors did not hold a degree. 
In examining the catalogs, it was discovered that 2 instructors 
were Certified Public Accountants. 
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TABLE XII 
HIGHEST DEGREES HELD BY THE 
BUSINESS FACULTIES IN 20 SELECTED NEGRO INSTITUTIONS 
Name Of Degree Number With Degree 
Bachelor of Science in Education 1 
Bachelor of Science 13 
!Bachelor of Arts 2 
!Bache l or of Divinity 1 
Master of .Arts 17 
Master of Science 9 
Master of Business Administration 9 
Master of Philosophy 1 
Mas ter of Commercial Science 3 
Master of Education 2 
Doctor of Philosophy 2 
Doctor of Education 1 
No Degree 2 
Total 63 
II 
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CHAPTER V 
CONCLUSIONS AND RECOW~NDATIONS 
In this study, the business teacher-education curricula 
of 20 Negro degree-granting institutions have been studied 
relative to content and status. The findings of the study seem 
to justify the following general conclusions: 
1. There is no basis for the belief that Negro business 
enterprises are significant in terms of economic salvation for 
the race. There is little evidence of change in the "defensive 
and marginal character of Negro businesses. 
2. Next to those employed by Negro business intere sts, 
the postal employees constitute the largest group of clerical 
workers. However, an increased proportion of Negro clerical 
workers are finding employment in governmental agencies, and 
technical business education for Negroes can be justified. 
3. Business education in i ts broadest sense is identified 
with every phase of education. It helps the individual to deal 
more effectively with the economic problems of life as he 
encounters them in his business occupational experience, his 
private business contacts, and his socio-economic activities. 
It is axiomatic that in its objectives, content, end methodolog , 
a comprehensive program in business education cannot be confine 
to any particular type of school or racial group. Negroes need 
business education not only in the form of specific training 
ll 
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j programs but also general economic education. Business educa-
tion that is concerned with the economic enlightenment of the 
individual is one of the most vital needs of Negro youth. 
5. Ip considering the curricular offerings of the institu 
tions included in the study, it was found that greatest 
emphasis was placed on the preparation of teachers in the skill 
subjects of shorthand, typewriting, and bookkeeping. The prepa a-
tion of business teachers in the social business subjects and 
consumer education received relatively little attention. In 
light of present educational concepts and trends, the immediate 
expansion in these areas seem both necessary and probable. 
RECOMMENDATIONS 
Catalog Arrangement: 
making this study. Several 
ricula in sequential course 
Sixty-four catalogs were examined in 
schools failed to outline the cur- I 
patterns, and pertinent information ! 
concerning the placement of courses could not be ascertained. 
Two catalogs had to be discarded because the information given 
was inadequate. 
It was also found that there was little uniformity in 
course titles. It was necessary to read the descriptions of the 
subjects listed before they could be properly tabulated. In 
several instances, the descriptions of the courses seemed to 
warrant classifying the subjects under different titles. 
It would facilitate the reading and interpretation of the 
curricular offerings of the school if a model four-year cur-
il riculum were outlined for each subject-matter field in which 
li 
II 
a major is offered. It is also felt that a more unified system 
of listing subjects is desirable. This might be done by an 
analysis of the college catalogs throughout the country to 
determine the most widely used course titles. 
General Education: The majority of schools confined 
general education to the lower division; the general education 
offered in the upper division was negligible. This practice is 
in keeping with accepted educational procedures. 
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It was found that most of the schools recognized the value 
of a broad general education. Fine and applied arts and religi ·n 
and philosophy were the only branches of learning within this 
phase of the educational program that were neglected. 
It is believed that introductory or survey courses in the 
fine and applied arts should be included in the preparation of 
business teachers. An appreciation of the arts is necessary 
in a general cultural education that business teachers should 
possess. 
General Professional Education: State certification require-
ments was the determ~ning factor in the number of semester houri 
required in professional education and student teaching. A 
considerable number of the schools failed to outline definite 
requirements in this area. It was stated in several catalogs 
that the student was expected to fulfill state certification 
requirements, and two or three courses were usually listed as 
being required of prospective business teachers. 
I 
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It is recommended that definite course requirements be 
developed in each phase of the business teacher-education 
curriculum. Course requirements in general professional educa-
tion should be established according to a sound philosophy of 
education. 
General Business Background: Most schools offered the 
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major work in this area of the educational program in the upper 
division. Economics, business mathematics, and orientation to 
business were the principal courses offered in the lower divisicn. 
Business law, business English, and economics were the most 
popular course requirements in general business education. 
Orientation to business and business organization were required 
by only 50 per cent of the schools. Consumer education and 
economic geography received little attention. 
It is felt that if the business teacher is to fully under-
stand modern business and economic foundations, considerable 
preparation should be made in general business background 
courses. Business education for Negroes can be more readily 
justified on the grounds of socio-economic needs than for 
specific tre.ining programs. It is, therefore, essential that 
prospective business teachers be well prepared to teach the 
business courses that WJuld include the functions of business 
and its relationship to organized society and the individual. 
Specialized Professional Education: Methods of teaching 
business subjects were the principal courses offered in this 
area. Only 4 schools provided specialized professional 
II 
I 
education other than courses in methods of teaching business 
subjects. 
It is felt that most specialized professional education 
should be postponed for graduate work. However, principles and 
philosophy of business education should be required as an intro 
ductory course of business education. 
Technical Training: It was found that most schools placed 
too much emphasis on this phase of the business teacher-educati 
curriculum. Nearly all of the institutions prepared only teach 
of shorthand, typewriting, and bookkeeping. 
It is conceded that the technical training phase of the 
business-teacher educational program should receive adequate 
attention, but it is believed that it should be of secondary 
importance. Negroes are not receiving employment in the cleric 1 
occupations in large enough numbers to warrant the exclusive 
preparation of business teachers in the skill subjects. The 
need for economic and consumer education far surpasses the need 
for the preparation for specific jobs. 
It is recommended that surveys and follow-up studies be 
I made of Negro high-school business graduates to determine the 
number that find employment in which technical business traininJ 
is es sential. The number of teachers that are prepared to teactl 
only the skill subjects should be based on the results of such 
studies. 
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Electives: The majority of semester hours provided for 
electives were to be used in fulfilling state certification 
requirements in professional education. Only 7 schools providec 
free or unrestricted electives. 
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It is believed that the business teacher-education curricwum 
should permit students to elect a sufficient number of courses 
to provide for differentiated curricula. It would also facilitEte 
the adaptation of the curricula to fit the potentialities of thEI 
individual student. 
Work Education and Business Experience: Business experience 
was provided by 65 per cent of the schools. The offices on the 
campus afforded the experience in most instances. No informaticn 
was given in regard to the supervision and grading of work done. 
One catalog stated that a periodic report was filed of the work 
completed. 
It is believed that business experience is desirable and 
should be required. Whether or not credit is to be given shoulc 
I 
be optional, but if credit is granted it could be defended. 
Prospective business teachers should have business experi-
ence that is significant in that it acquaints the student with 
on-the-job requirements and the demands of business. Schools 
are able to correlate classroom instruction with business 
practices if the teachers are well informed in business opera-
tions and actual office procedures. The offices on the campus 
are not in a position to afford the variety of experiences that 
~- ~I the student would encounter in an actual business office. It 
l 
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is felt, therefore, that the business offices in the community 
should be used to a greater extent in providing the prospective 
business teacher with significant business experience. Close 
supervision of the student and cooperation with the business 
offices are advocated. 
Degrees Granted: A total of 10 different degrees were 
granted graduates of business-teacher curricula by the 20 
institutions included in this study. Since a great deal of 
significance is placed on the degree held rather than on the 
courses pursued, in many instances, it is felt that the schools 
should decide on one degree to be conferred on those students 
meeting the requirements of a major in business-teacher educa-
tion. 
Guidance, Placement, and Follow-Up: According to the 
information contained in the catalogs, 10 schools maintained 
guidance programs. Four colleges maintained placement services 
for its graduates and alumni. Specific reference to the place-
ment of teachers was not made in any of the catalogs. Follow-
up studies of graduates were not discussed. 
Effective guidance programs are necessary in assisting the 
individual in making wise educational choices, as well as con-
tributing to the whole phase of individual development. It is 
felt that the guidance program, in order to be adequate, should 
be a continuous process, not an event, and should correlate the 
total educational program. . Persons directing the guidance 
program should be well trained for such a responsible position. 
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The guidance program is not completed until the student 
has been satisfactorily placed in a position. It is the responj 
sibility of the school to assist its graduates in obtaining 
employment. A separate placement service for teachers is recom-
mended. It is believed that a more efficient service can be 
rendered if the responsibility of placing teachers in positions 
were the sole responsibility of one office. 
Follow-up studies provide an excellent means by which 
curricula and instruction may be improved. Direct contact with 
the ' alumni afford an opportunity t0 gain necessary information 
in evaluating curricula and making adjustments that seem to be 
warranted. Follow-up studies would also clarify many points 
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of question concerning the existing demands for Negro business 
teachers and the opportunities for employment in business offices. 
Professional Associations: Three schools were affiliated 
with the National Association of Business Teacher Training 
Institutions. Professional associations serve as a clearing 
house of new ideas and the dissemination of invaluable infer-
mation. They also tend to stimulate professional interest and 
raise standards. 
It is felt that the Negro institutions that offer business· 
teacher education should affiliate with the National Associatiol 
of Business Teacher Training Institution~ and participate in thl 
activities of the association and share ~n the benefits afforde , 
member institutions. 
' 
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It is also felt that an association of Negro Business 
Teacher Training Institutions might serve in the same capacity 
as a national association but confine its scope to the regional 
and sectional aspects of Negro business-teacher education. It 
might encourage research in the business and socio-economic 
needs of the Negro, as well as promote graduate work in the 
field of business-teacher education. 
RECO~llirnNDED BUSINESS TEACHER-EDUCATION CURRICULUM 
After examining the business teacher-education curricula 
of 20 Negro degree-granting institutions, the following 
curriculum is recommended for the preparation of business 
teachers. It is felt that more emphasis should be placed on 
the social-business aspect of business education. Electives 
are provided in sufficient quantity to allow the student a fair 
degree of specialization in one of the areas of business-teacheJ. 
education. 
FRESHMAN YEAR 
First Semester Sem. Hours Second Semester Sem. Hours 
Orientation 1 Music Appreciation 2 
English Composition 3 English Composition 3 
Science Survey 3 Science Survey 3 
General Mathematics 3 Business Mathematics 3 
Social Science 3 Social Science 3 
Physical Education 2 Physical Education 2 
Total 15 16 
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SOPHOMORE YEAR 
First Semester Sem.. Hours Second Semester Sem. Hours 
Typewriting 
English Literature 
Shorthand 
Economics 
Art Ap·preciation 
General Psychology 
Physical Education 
Total 
Accounting 
Business Organization 
Business Law 
Philosophy of 
Education 
Educational Psychology 
Business 'English 
Methods of Teaching 
Business Subjects 
Money and Banking 
Directed Observation 
Electives in Business 
2 Typewriting 2 
3 American Literature 3 
3 Shorthand 3 
3 Economics 3 
2 Economic Geography 3 
3 Elective (Free) 2 
1 Physical Education 1 
17 17 
JUNIOR YEAR 
3 Elective (Free) 3 
3 Consumer Education 3 
3 Insurance 3 
3 Principles of 3 
Secondary Education 
3 Guidance 3 
Principles of Business 2 
Education 
I5 
17 
SENIOR YEAR 
3 
3 
3 
2 
6 
-
17 
Sp~ech 3 
Labor Problems 3 
Electives in Business 6 
Student Teaching 3 
15 
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APPENDIX A 
! REGISTER QE COLLEGES ~ UNIVERSITIES !QE NEGROES 
1 Alabama 
2 Alabama 
3 Alabama 
4 Arkansas 
5 Arkansas 
6 Arkansas 
? Arkansas 
8 Delaware 
9 
10 
11 
12 
13 
14 
15 
16 
1? 
18 
19 
Florida 
Florida 
Florida 
Georgia 
Georgia 
Georgia 
Georgia 
Georgia 
Georgia 
Georgia 
Kentucky 
Montgomery Alabama State Teachers 
College 
Talladega Talladega College 
Tuskegee Tuskegee Institute 
Pine Bluff Agricultural Mechanical 
and Normal College 
Little Rock Arkansas Baptist College 
Little Rock Philander Smith College 
Little Rock Shorter College 
Dover Delaware State Teachers 
College 
Daytona Beach Bethune-Cook.m.an College 
Tallahassee Florida Agricultural and 
Mechanical College 
St. Augustine Florida Normal and 
Atlanta 
Atlanta 
Fort Valley 
Atlanta 
Atlanta 
AUgusta 
Atlanta 
Frankfort 
Industrial College 
Atlanta University 
Clark College 
Fort Valley State Teachers 
College 
Morehouse College 
Morris Brown College 
Paine College 
Spelman College 
Kentucky State College 
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20 
21 
22 
23 
24 
Kentucky 
Louisiana 
Louisiana 
Louisiana 
Louisiana 
25 Louisiana 
26 Maryland 
2? Maryland 
28 Maryland 
29 . Mississippi 
30 Mississippi 
31 Mississippi 
32 Mississippi 
33 
34 
35 
36 
3'7 
38 
39 
40 
1 41 
Mississippi 
Missouri 
Missouri 
North Carolina 
North Carolina 
North Carolina 
North Carolina 
North Carolina 
North Carolina 
Louisville 
New Orleans 
Baker 
Grambling 
Louisville Municipal 
College 
Dillard University 
Leland College 
Louisiana Normal and 
Industrial College 
Scotlandville Southern University 
New Orleans Xavier University 
Baltimore Coppin Teachers College 
Bowie Maryland State Teachers 
College 
Baltimore Morgan College 
Alcorn Alcorn Agricultural and 
Mechanical College 
Jackson Jackson College 
Holly Springs Mississippi Industrial 
College 
Holly Springs Rust College 
Tougaloo Tougaloo College 
Jefferson City Lincoln University 
St. Louis 
Greensboro 
Elizabeth., 
City 
Fayetteville 
Charlotte 
Salisbury 
Greensboro 
Stowe Teachers College 
Bennett College 
Elizabeth City State 
Teachers College 
Fayetteville State Teacher 
College 
Johnson c. Smith College 
Livingstone College 
A. & T. College 
96 
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42 North Carolina Durham North Carolina State 
College 
43 North Carolina Raleigh St. Augustine College 
44 North Carolina Raleigh Shaw University 
45 North Carolina Winston Salem Winston Salem State Teache s 
College 
46 Oklahoma Langston Langston University 
47 Ohio Wilberforce Wilberforce University 
48 Pennsylvania Cheyney Cheyney State Teachers 
College 
49 Pennsylvania Lincoln Lincoln University 
50 South Carolina Columbia Allen University 
51 South Carolina Columbia Benedict College 
52 South Carolina Sumter Morris College 
53 South Carolina Orangeburg South Carolina State Colle~ e 
54 Tennessee Nashville Fisk University 
55 Tennessee Jackson Lane College 
56 Tennessee Memphis LeMoyne College 
57 Tennessee Knoxville Knoxville College 
58 Tennessee Nashville Tennessee Agricultural 
and Industrial State Collee e 
59 Texas Marshall Bishop College 
60 Texas Houston Houston College 
61 Texas Hawkins Jarvis Christian College 
62 Texas Prairie View Prairie View University 
63 Texas Austin Samuel Huston College 
64 Texas Tyler Texas College 
65 Texas Austin Tillotson College 
98 
66 Texas Wiley Wiley College 
67 Virginia Hampton Hampton Institute 
68 Virginia Lawrenceville st. Paul's Polytechnic 
Institute 
69 Virginia Petersburg Virginia State College 
70 Virginia Richmond Virginia Union University 
71 West Virginia Bluefield Bluefield State Teachers 
College 
72 West Virginia Harpers Ferry Storer College 
73 West Virginia Institute West Yirglnia State CollegE 
74 Washington, D. c. Howard University 
75 Washington, D. c. Miner Teachers College 
I 
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APPENDIX B 
POST CARD REQUEST FOR CATALOG 
Would you please send me a copy of your 
latest catalog. 
I am interested in the Department of Business 
Education. 
Yours truly, 
99 
100 
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APPENDIX C 
FOLLOW-UP LETTER RE~UEST FOR CATALOG 
Would you please send me a copy of your latest 
college catalog. 
I should like to use the information contained 
in the catalog in a master's thesis, and I would 
appreciate receiving it as soon as possible. 
Yours truly, 
II 
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APPENDIX D 
MASTER DATA SHEET! 
NUMBER OF SEMESTER HOURS 
QUARTER 
REQUIRED IN 
LOWER 
DIVISION 
uPPER 
DIVISION 
TOTAL 
TWODIV 
I. General Education 
lri. 
Natural Science and Math. 
Social . Science 
Fine and Applied Art 
Language and Literature 
Health and Phy. Educ. 
Philosophy, Religion, Etc. 
Totals 
General Professional Education 
Introduction to Education 
Principles or Philosophy 
Education 
Educational Psychology 
History of Education 
Principles and Methods of 
Teaching 
Educational Sociology 
Directed Observation 
Educational Measurements 
School Administration 
Curriculum Development 
Educational Guidance 
Secondary Education 
Child end Adoles. Psych. 
Human Growth and Dev. 
Elementary Education 
~lectives (Required for 
Certification) 
Totals 
!permission was granted writer to use data sheet used in the 
Rowe study, Business Teacher Education in 28 Selected State 
====Jjl Tera'"en-~r·s=e-o=H=e-ere'fFBlT-d=2~=s~ereccire-d.=~b=eT-a±==l\:r1Ts 6e:Efe=ge=s. 
I 
101 
II 
102 
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• 
Courses in General Business 
Background (Business Training) 
Business Management 
Business Statistics 
Advertising 
Business Law I 
Consumer Education 
Economics I 
Economic Geography 
Money and Banking I 
Bus i ness Mathematics 
Economic History 
Business Organization 
Orientation to Business 
Business English I 
Insurance 
Investments 
Small Business Enterprise I 
Marketing 
Salesmanship 
Retail Merchandising 
Office Management 
IV. Specialized Professional 
Training 
Philosophy, Principles of 
Business Education 
History of Business Educ. 
General Methods in Bus. Ed. 
Special Methods in Bus. Ed. 
Student Teaching in Bus. Sub. I 
Others 
Totals 
v. Technical Training 
II 
Accounting 
Penmanship 
Secretarial Science 
t 
Typing 
Shorthand 
Machines 
Transcription 
Filing II 
Office Procedure I 
I 
.. I Totals 
I 
I 
I 
I 
I I 
II 
I 
I 
! 
I 
., 
lj 
f 
Work Education and Business 
Experience 
Distinct Course 
Supplem~nt to Formal Course 
Taken concurrently with course 
work during academic year 
Taken during summer vacation 
and holiday periods 
Provision for supervision, 
coordination and follow-
up activities on the job 
Related directly to subject 
matter content courses in 
business subjects 
Unrelated to subject matter 
content in business subjects ___________________________ 1 
VII. Relationship of Methods 
Courses to Student Teaching 
Methods Courses required 
before Student Teaching 
Methods Courses concurrent 
with Student Teaching 
Methods before and during 
Student Teaching 
Student Teaching before 
Special Methods 
Provision for Differentiated 
Curricula in Business Education 
A. Provision for Teacher Educ. 
Curricula In: 
Secretarial ·Training 
Accounting and Bookkeep. 
Retail Selling and ·Distri-
butive Occupations 
General Business and 
Social Business 
B. Special Curricula Provided 
For: 
Students with little or no 
preparatory business train-
in~_i~~h school 
II 
103 
I 
I 104 
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Students with considerable 
I training in business subjects in h i gh school 
c. A general business educ. 
curriculum which qualifies 
the person to teach the 
usual business subjects 
D. Provisions for maj ors and 
minors in Business Teacher 
Education 
Specific requirements out-
lined for major in Business 
Education 
Specific requirements out-
lined for a minor in Bus. 
Education 
IX. Selective Practices 
x. Electives 
XI. Administra tive Contr ol 
XII. Admission Requirements 
XIII. Degrees Granted 
XIV. Total Hours Required For 
Graduation 
xv. Highest Degree Held By 
Business Faculties 
I XVI. Guidance, Placement , and 
Follow-Up I 
II 
I 
I 
I 
